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OESCRIPTORS- #ACABEM1C ACHIEVEMENT I BOS TRANSPORTATION S 
CONMOMITYe COMPARATIVE ANALYSIS* DATAiEBUCATIONi 

EXPENDl fURES i ECONOMIC OEVELOPMEMT * ENROLLMENT * FEMALES* 
FACILITIES* ORADEl* GRADE 6* SRADE 9, CRADE 12* 

♦INTELLIGENCE LEVEL* INTERESTS* MALES* OBJECTIVES* 
♦OPPORTUNITIES* ♦SCHOOL REDISTRICTING* SCHOOL OISTRICTS* 
■STUDENTS* ♦SOCIAL DEVELOPMENT* SCHOOL SYSTEMS* TAXES* 

;'YE.STSNG* ; ... V 

^ REDISTRICTING ON THE 

EOUCATIOM OF MALES AND FEMALES AND ON THE COMMUNITIES 
iMyOLVEB IN SCHOOL REOISTRICTING WAS CONDUCTED IN WISCONSIN. 
.BASIC OB JECT IVES OF THE STUD Y INVOLVED COMPARATIVE ANALYSIS 
/BETWEEN REDISTRICTED AND NON-REDISTRSCTED SCHOOL SYSTEMS. 

■ COMPARISONS WERE MADE TO-- (1) DETERMINE THE DIFFERENCE IN 
^bpPORtUNITlES PROVIDED MALE AND FEMALE STUDENTS, (2) ANALYZE 
;OiFPERENCES IN ACABEMIC ACHIEVEMENT AND INTELLIGENCE LEVEL OF 
/STUDENTS* (3) DETERMINE RELATIONSHIP BETWEEN ACADEMIC 
.AtHlEVEMENT AND EXPEND I TORES FOR EDUCATION* AND C4) DEtERMINE 
EFFECTS ON FARMERS* SOCIAL AND ECONOMIC CONTACTS. FIVE 
REblSTRSCTED COMMUNITIES WERE MATCHED WITH FIVE 
V TRAD 1ONALLY-0RG AMI ZED SCHOOL DISTRICTS* AND STARTING WITH 
IgRADSI 9 STUDENTS WERE COMPARED FOR 12 YEARS. MATCHING 
criteria included district ENROLLMENT* physical FACILITIES* 

OF COMMUMiTY TAX BASE* BUS TRANSPORTATION* AND COMMON 
: tMTCRESTS. STUDENTS WERE TESTED IN GRADES 1*6*9* AND 12. IT 
WAS FOUND THAT— Cl) OPPORTUNITIES PROVIDED FOR THE 
EDUCATIONAL DEVELOPMENT OF STUDENTS WERE GREATER IN 
rREDISTRICTEO SCHOOLS* C2) BOTH MALES AND FEMALES FROM 
REbsSTRICTEO SCHOOLS PERFORMED BETTER IM ACADEMIC 
;^ACMSEVEMENT * and (3) only minor VARIATIONS IN SOCIO-ECONOMIC 
"CONTACTS gXISTED BETWEEN RED I STRSCTED AND NON- REDISTRICTED 
SCHOOL COMMUNItlCS^^^^ THIRD HYPOTHESIS IS NOT REPORTED DUE 

Jto lack of; D ATA^ RSLAtEe REPORTS ARE ED 002 B57 AND 

i/^fss. ‘,ijs)'n v,;.. 
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^thered In this project are so extensive that only the 
hgnpotheseft of pressing Inioiedlate value have been tested In any sub* 
project pctrlod* Some data in the Initial study remain to be suumarlaed 
and reported* Analysis of data In a replication begun In 1954-55 and 
to be coo^pleted thr taelve In 1958 trill be completed end ecoi- 

piired with the ittltte^^ Extensive longitudinal data available 

petmit iffiyest^ation of special problems not planned for In the initial 
■deeiih*"::;': : -.i; j 



■■m 






Ihls study began In 1949 with the cooperation of county superlnten- 
dentil administrators 9 teachers » parents* and students of the schools In 
the ten communities studied* Financial aid and graduate student assls* 
tance on the research came from several sources. Including the Graduate 
School, Department of Educational Policy Studies, Department of Agricul- 
tural and Extension Education, Cooperative Intension Service, and the 
Mumerlcal Analysis Laboratory of the University of Wisconsin* The World 
Book Company, the Personnel Press, the 'California Test Bureau, and the 
Educational 'Jesting Service have made tests available at less than retail 
cost as a means of encouraging this project* The Cooperative Research 

of thift Office of Education, U» S* Department of Health, Education# 
^ the program since 1958* 
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CHAPTER It StSmXi, CONCiCSlC|IS» AMD IMPliCATXCifS 



' . Stimniary ' ' 

School dtstrlst roorgiinicetion in Wisconsin' has progressed for more then 
a century • hut the greatest changes occurred after 1947 legislation estab* 
lished county school ccamittees. Reorganization legislation since 1947 has 
prosioted greater learning opportunities for Wisconsin boys and girlso tegis* 
lation in other parts of the nation has followed a similar pattern. In the 
decade between 1955»56 and 1965-66 the nuoAer of sckvol districts in the 
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lifted Statea^ f^^ to half. Between 1949 ^ 1966 g Wiscons^ sch^ 



were reduced from 6,000 to 700. ^ 

district reorganization movement gained momentum, paints 
and educators aslced^ **Did school district reorganizatioii really improve the 
education provided boys and girls?” In answer, in 1949 Uttiversity of 
Wisconsin began an intensive study of the effects o^ schooi. 
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on the education of boys and giirls and on the cois* 

isinlties involved^^^^i^ 
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2. ^o deteihs^ the academde achievement and intelligence level of 
boys and girls attending reorganized and non-zsorganized school 
clistricts and to analyze any noted differences. 



determine the relationship between academic achievement of 
youngsters and the expenditure for education in reorianized and non- 
keoterndzed school districts. 




t* To determine the opportunities provided youngsters attending re- 
organized and non-reorganised (traditiottally-organized) school 
''.^"districtsvv' ' 



"I 
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the effects of school district reOirganlzation oh the 
farmers V social and economic contacts with the village center.: 



:4 



The basic design of the study consisted of selectinit five coiimniit^^ 
llith newly reorganized school districts and smtchii^ with five coZimini* 

S^tilig wl^; all: 












of the flrst^gtade students In the sample reorganized and non-reorganized 
schools comparing them through 12 years of school and beyond* The first 
pair of connunitles mas selected in 1949-SO* Too pClrs mere selected io 
195C*5l» and the ftscl two pairs mere selected to 1951^52* 

Nemly reorganized districts mere chosen to represent the various levels 
of reorganization established by educational authorities* Criteria used In 
selecttog reorganized districts included such factors as district enrolliiiumt, 
p%sical facilities « size of connunity (connunity boundaries mere made to 
coincide with' trade area boundaries for the village center » and the high 
school attendance area; hence some reorganized eomnunities also included non- 
reorganized districts) , tax base 9 bus transportation, and a cooiiiunity with 
coiBRcn Interesti* Then these communities were matched with nbn-reorganized 
communities on the basis of wealth, population (size and distribution), to^ 
pogtophy,' type of farming, nearness to cities, and total area* 

Two of the reorganized communities met the established criteria suf- 
ficiently well to be classified as ’Veil-organized communities*'* Two were 
cbiisiderably smaller in enrollment, area, wealth, and potential educational 
program than demanded by the criteria* While the fifth reorganized community 
met some of the criteria, it did not meet others* 

first year that the communities mere involved in the study, their 



first-grade pupils were tested and compared* This sanie group of students 
mas also tested at grades 6, 9, and 12* The grotq^ will he atudij|d^^^to^ 
five years after graduation from hi^ school* When this origto|l group had 
Reached sixth grade, a replication study was started with fir8| graders* 
same pattern of testing and comparing was folloii^ fCr the |Cplication 
group as was outlined for tha o^ 



%potheses in this report were tested on the basis of twelfth-grade 
data that were ana^^ during the period cdversd by this project i^Jor 






;lijl^t|ie8e8: t^ste^ ate aa ■ fdllonfas ■■ 



• "There ate iW^differeneea between reor8aniaad/i^vb«a^^»'®l^^ 
aefiool comninltlea tn oppartunltlea awallabTe to etnaehta a^ * ' , ' r. / 



teacher a* 



II 






®^ere are no differeneea beaten raotganiaed aiid. iiott’-reorgahla^ 

academic aohteveraent a^ p^^ 
aocial ddjuatment of boya and glrla.” 



• • : • . V i *; ^ v' 

f \ ^ w <' j ^ 
■’ i' V 



^Wtt are no dif fereacea between reorganiaed and non«i 
achopl coiBBiinltlea in the aoctai and economic contacta of parente 
With the village center." 



^ H^j 3 la not reported here beeayae no addi- 

tional data pertaining to It were analyaed at thla atage of the inveatiga- 
tion. Previoualy it had be^^ that achool dlatrlct reorganlaatlon 

led to greater expenditure of funda at the elementary level aa Welt aa to 
greater academic achievements 
Opportunitlea Available 

To teat data were organised and analyaed or deacrlbed to provide 
jud^nt on alx aub-hypotheaea. These aub-hypotheaed dealt with differ- 
ences between reorganised and non-reorganiaed communitiea ih theie^^^^^^a^ 
of Opportunity: 

and materiala 
Hib— library resources 

^ aaaignment 

aiae 

for staff 
Hxf— curriculum offerings 

Analysis of the data collected on the availability of teMhing aids ^ 
and materials (Hin) at the high school level revealed that reorgipiaic^^^^ g 

diatricts were algnificantly better equ w^H micro projectors and 
overhead projectors. T^ were no significant differences bftwsen the 
reorganised and non-reorganised districts on the availability of radio; 
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iniA .fe«l«viiip® -clapcrooitt; orl;ln’-t»ppii4itiir« '£oi|;«^i^y^ 

vliittit ' pqulpmeiit . ' ' 

ito ©3csW of llbrwFjr re«o«ro«f 

nob^r^i^inized:' eonnniiiit Id ’ '(Hi^), ; rdvdd|id : thif i'f 
differences showing thst the reorganised cooDunities had a greater expen- 
diture for library th^ did the non-reorganised commmitiea. HO 

^^ortant differences noted in terois of ly noniiber^ d^Ujawd in the 
library, 2) nwBber of Volu^ added, 3) did- 

carded, apd 4) the nunfeer of class periddd^ M 

Descriptive data on staff and assignments (Hxe) were 

analysed between reorgautced sd^ 

schools at the high school level were identified except in the Sigoifi- 
cantly higher participation of teachers in reorganised districts in sunner 
^:lteddiOii. , and;/ correspondence .study. ; ' . 

Findings related to building capacity and class sise (Hx^) were not 
consistent and none of the differences noted were of sufficient sire to 




m 















reach the level of significance. Factors with minor advantages to repr- 
ganised districts were in pupil/teacher ratio, and duties assigiied td^^ 
hi^ school^^^^^ 

Minor advantages to non- reorganized districts were in fewer classes 
of over 35 pupils, and assignment of responsibilities for health and ; 
guidance activities. Both reorganized and non-reoreanlzed cemmunlties had 



average pupil enrollments at the high school level that were Ipss than 



Sufficient for curriculum flexibility, and both types of districts were 



operating near to maximum building capacity. 

the professional opportunities for continued learning fOr the ' 
staff (Hx«), the reorganised districts provided significantly moye days 
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^ and had d algntficantiy lir0^ 

::i^t^la;''i6r;dh^^^^ the 'teaching ataff* ': 



■ VO‘\v 



A compax iiPn of high aehool curricular of feringe (llji f ) id the teo 



of achdol die tiricta ahoued; warked dif fetencea f avor iidg teoaganiaed 
dietrtcta in foreign^^ 1 faaori^ 

tirlcta in the j^aieat education program* Other citotddlihf ^^6 
:'idehtieal ;or..ahor«d:' only miTO ^v; 

f n terna of Ih^otheaia aiat auh-hypothesea were teated and coin- 
parod hy atatiatical and deacriptive nethoda* fdenty- three fac tore. 

Other than curriculum, and 15 curriculum faetOra were analyaed. $ix of 
the fac tore which favored the reorganlaed school conmmitiea and one factor 
Which favored the non-reorganiaed were significant at the P > >05 level. 

On the basis of thece findings, hypothesis was rejected in part. 
Achievement 

Data related to hypotheses B ^2 w^re subject to statistical analysis 
involving mean aeorea on academic achievement and personal and social 
behavior mean scores. 



At grade twelve, tho.ae bc^a and girls Who wer^ in the nofayra O rganiaed 
part of the initially selected reorganized diatrict werira compared with * 
thoae in the reorganized part on both academic achievement and 1^2y 
peraonat and social behavior, the hypotheses failed to be rejected so the 
data were pooled and claaeified aa raorganizad in testing the major^ ^ 

hypothesis b^2* 

Data used in the analysis were only for those boys and girlf who had 
bean in one of the 10 study eommunitiea (5 reorianlied-«5 non«reorgttilzed) 
froBB St ade one through grade twelve and for Whom the necessary 
and; 'haekgroufid ' 'data ^Were available. . 
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tii ^11 teited the difference in ecedenlc echlevement ^tveen 

end girle in the reorgenined and ncn^reorgenlsed study c<niBH^itie6« 

liie anelyeis M of the nnll hypothesis with girie having 

the higher mean score. The^ differences were significant at the P > .05 ’ 

:'-itiril;'-'ntt''10,of :i$viBii!sures. vBoys .had^;a’^waIl:^ed01» highir"^|i|;^^^^ 

on ythe.'''Phyeical ''Science 

itttw hjfpotheeia a continuatl^ of^^^ t 

Intern eitahlished after |i^ end girts in reorganised school 

doBiBunities scored higher on at andardlced achievement test than did those 
til n«ni*reorgahi 9 ^ school cosninnit lea • Boys in the twelfth grade of 
reorganiaed districts scored higher than those in non-reorjgsnised districts 
on ^1 of 15 achievement measures. The differences were significant ct the 
P > .05 level in Beading Biological Science as^w^ 

liental Age. Girl’s differences, significant on the same facters, 
those in reorganised districts on 13 of the 15 measures. 



' * - "*C .i5 



Pifferences between boys and girls in Personal and Social Behavior 
scores followed the general pattern established earlier in the inyestlga* 
tion. Shib*hypothesi8 H2c ws rejected with a significantly higher 
score P > .05 favoring the girls over the boys on five of six measures. 
llMire we of Feeling of Belonging and on Socio^eeonofiiic 

Status and Parent choice of the Level of the Child's Fnture Bd^ 



FCr sub**hy^ H 2 ^» the parts related to Socio-economic Status 

ittid level of education parents desired for their children failed ta^^ 
rejected* (hi the parts of the sub-hjrpothesis related to Social and 
itersoniil Be^ differences between boys in reorganised and non- 

redrganMod irtiich noted as significant at grade six. Sense of Per- 
adiml Personal-Social scores were again of su^ 
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tlil9''' part'' of the ■h^dthaalt 

higliei? iMtan aeote favored hoy a in the non**reorganlzad eoninnnltlea 






Ott\tlie : the«S: :findiBg8 lqrp(^^ 









and. non-reorganiaed aehool € 0 i«|^ in ' 

boys* and girle' am^lenic achievement and peraonal and aoeial behavior” 
fNia rejected in part, %2 ifeJected with higher mean aeefei fairing 
''reoirglniiaed: cosimmit^^ aa'folloirei' ' . ■ . 



■■' i-. tn ^ntal Ages f<«r./hdth:: ^ 

in hioiogical Seienta aco;i»a f or both bii^a and giain 
^2 n^a fejacted irtth higher boya in non*^ 

cmetnitlea as folioira : 



1. In Sense of PersonaX Worth a 
^ ^ ^ ^ 2^ ^ ^ ^ total Pereonal Social behavior^^^ a 

~ The factors." on..nhicb diffeaences lasre’ noted on the haaia of were 

enb jected to Ana^^^^ Co-variance controlling aelected factors related 

to such achievetnent . As a reawlt of this analysis , ^{,2 rejected for 
the sub*h^>thesis dealing with differenees between reorga^ and non- 
reorganised school cbiBiiunities on the Total Personal Social Behavior test 
With Sixth'grade Socio-econoiiiic St atns controlled* Boys in nTO-reorganlaed 



PiWhooi^coM .mean .score*.;:":.- 

When Ifetttal i^e was controlled by use of Analysis of Go«variance, no 
et g fi i tf leant dif ference a. rsmained betwean reorganised and non-reorganised 
coiiminities on academic achievement factors* The tanpla of students in 
the reorgfinised and non-reorganisad ccmnanities began their education with 
leia than one abnth difference in. mean mantel age in montha • During the 
course of 12 years of education^^ in raorganised and non-reorganiged. School 
coapunitiaa, greater amaeurad mental development occurrad in t^ 
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edoKmitles. I?her« no algnifleimt difference wfe found in tile eef I 7 yeera 
of the inveatlgation, by the tine the aame youngater a reached grl 4 e^^^^ t^ 
the dlffarence wea aignlf leant' end /^|2 
'deyclojpnent. ; : 

8 ocio«»Bconoialc Contecta 

parenta of the aample at flrat and^^^t^ 
nere analyaed to teat hypotheala l!^ dealing with aoclal and 
tacta of parenta with the vll^ge center. 

were dtfferencea hetweefi 

total eontacta with the village center between parenta living In reotgan** 
lied and non«reorganleed school conmunltlea when the aanple youngatera 
were in first grade (1950- 195f) and In twelfth grade (I961r^l9a3).^^^^^^^^^ l^ 
changea In contact noted during thla period were small for both reorgan- 
ised (up 4 percent) and hon-reorganlsed (down 2 percent), the percentage 
ualng the village center for services at the twelfth-grade level were 
44 percent In reorganised and 43 percent In nOh-reorganlsed. Ifall 
theala failed to be rejected. 

Sub-hypothesla was analysed by examining for algnlf leant dlffer- 
silices on each of 11 services Independently. Only minor differences 
existed. At twelfth grade, parenta of itudenta In reorganised dlatrlcts 
had more contacts on seven and parenta of students In luhi-reorganlsed 
dlatrlcts had more contacts on four of the selected servlcea. On the 
basis of a dll- square test of significance, the hypothesis h^b 
';be-;rejected. ; 

Sub-hypothesis analysed differences between those living In the 
farm service area of reorganised and non-reorganlsed school cmAwnltleS as 
to their aoclo-economle contacts with the village center and changes In 
these contacts between the time sample students isbved from gfade one to 



||pide Uili' portion of- the total 

Ineiroase <19 to Z6 percent) in contaete in reorganized eonmunitiea and 
§ Wry zl to 36 percent) in aoa*-rioW^ 

teat,- ^6c :*d4dcted^.- V 

: Wj^^^TWthea^^^ dealt with the nature and extent of change of 

cWtiiota ^th^^ in each conwiiiity in each pair of 

^Organized end non*reorgenized conmmitiee*^ m incrpaeee <ti^^^ 
eeten percent) in four of the re^^ end the iAall 

decreaaee Cone to seren percent) in non^reorganized conmunities were not 
•uffieient to ehow etatietical eignificance. eub-hypotheeie 

to be rejected. 

statietically significant difference between reorganized and non- 
reorganized districts was found in the sub-hypothesis of the major 
Ih^thesis failed to be rejected for sub-hypotheses 

and Some consistencies of increasing contact with village centers 

in reorganized districts and decreasing contact in non-reorganized dis*^ 
tricts accounts for the one significant sub-hypothesis. The rejection 
of mslEes essential the reexamination of in the replication, even 
though three of the four sub-hypotheses failed to be rejected. 

Conclusions 

The conclusions which follow were made with special reference to the 
high school level of education in reorganized and non-reorganized school 
communities. Where possible, general references were made to the two 
types of school organisation being analysed in terms of the topal program 
from grades one through twelve. 

Host of the analyses are subject to replication in five years. Thus 
tentative conclusions can be reexamine<l. 
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•chool If^el, M conaiunitlcs as well ao tise raorgaaiaad^^^ 

taadad to eataMieh a single attendance center*»the high aeliool. 

In natched pairs of coinunltlea, as was the case in this investiga* 
tiiniy the continiiatio^ of the large nuadier of opportunity differ^ 

anees at the elementary level into the high school level was a smtst iiBpor- 
tent finding end leads to the eonblusion that the organisation of the 
school districts over all or part of 12 years of education was indeed 
assbcieted with learning opportunities provided for boys and girsl« 

and girls in reorganised communities had greater learning 
opportunities than did those in non-reorganised communities. 



In academic achievement the boys and girls in reorganised districts 
out performed those in non-reorganised districts. The evidence through- 
out 12 years of education Indicated that the contact with greater oppor- 
tunities did iBake a significant contribution to mental development., /Al- 
though the mean grade; twelve academic achievement test differences in Bid- 

j;/Y - : ^ ■ . - ■ ■ * 

logical Science and Reading vocabulary were eignifleantly different, they Were 
reduced when mental age was controlled by statistical tools • The factor 
reiponaible for this initial difference was mental age. At first grade, 
there were no differences in mental age and 12 years later the differancea 
were significant and favored those hoys snd girls in reorganised distr^ta. 



■■ / -^p. 



\:}yi 



ODOertunitiee 

provided for the educational davelopaent of atudtnta 
Wata aighificantly greater in reorganised than in non-reorganisad achool- 
c<MnMinities; n extensiva na thoaa notad at the 

alea^ntary ieve];. he explained in part becauaa in the. elementary 

grades* the non-reorganised pattern of attendance waa in a variety of 
aepatats sehool districts ai4 different attendance centera. At the high 
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On the biiiis of it is cooclisded that the type of sehoo^l 

district sttuetvre .iiif : tespoaSible ;f of the 



IRie tui jor sehievenent differences that Here dereioped between grade 
ohe and grade sin were naintained between grade six and 

they showed only iBinor regression during the high school years into grade 
twelve/ 1h consistency* in a study using control groups* is suflicient 
to conclude that adninistrat ive organisation of a comminity ' s school into 
a single hindergarteii or first to twelf th**grade system is superior to the 
forms of molti*diStrict organisation once so typiesl of the Midwest • 



In personal apd social behavior , the boys in non^reorganised com* 
iminitiea continued to show a significantly higher mean score on Total 
inrsonal doeial Behavior than did those in reorganised conmunitlea. 



difference occurred When the first analysis was made on grade six scores. 



appeared again at grade nine, and still existed at grade twelve, the 
point of greatest score differences favoring boys In non*reorganised dis* 
trieta was at grade nine when significant differences at the P> .05 
percent level were present on five separete parts as well as on the total 



firaonal Social Behavior test score. 

1 ^^^ comparable to that gathered on the test of Personal and 
Social Behavior was available at grade one.^ The differences noted in 
grades 6, 9, imd 12 may have existed at grade one, but this cannot now 
be determined. The fact that these data are missing dues not preclude 
the tentative conclusion that boys in non-reorganised school communities 
iMCpae better adjusted personally and socially than boys in reorganised 
coniminities. Based on the same kinds of data, a tentative conclusion can 
be made that the meaeured personal and social behavior pattema of girls 
Were not influenced differentially in reorganised and ndn*>reorganiaed 
districts*’' 
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The pattem of minor variations batwaen raorgaaisad aiid niiii*l^or|a^^ 
school connunitlas on soclo-aconomlc contacts of farmars vlch tha v^ 
cantar contlnuady Thera was less justification at twalfth gtida than 
grada six to conclude that the nature of the cosiiKhiities' a^ 
organltatlon has little If any effect on patterns of social Of econo^ 
interchange with the village center « The evidence points Isss clearly in 
thit direction than it did at grade six. was considered likely that 
sbre engulfing and broader factors than district organisation led to 

and non-reorganised school 
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Implications 

A longitudinal investigation covering a span of time from grade one 
through grade twelve with the same sample comounltles and with data analysed 
on the same boys and girls brings to the surface findings and concepts 
about school district reorganisation that have Implications for organisation 
of districts In the future. 



The remarkable Increase In mental maturity of boys and girls In re* 
organised districts when compared to those In non*reorganlsed comninltles 
is sufflcicmt to make very clear the need to "get on with the Job of 
getting school districts In order." This Investigation has not Identified 
a maximum else In pupil population where this increase In mental age would 
level off > but the data in this study Implied that schools with a student 
population of 1500 boys and girls from first through twelfth grade had 
not reached the optimum else to take full advantage of the economy of scale 
as it related to factors of opportunity and achievement. 

the findings are sufficiently consistent to identify differential 
effects of dlstrlet organization on personal and social behavior of boys 
and no such differential effects on girls* This fac^^ for 
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furthtr ftudy of personal and social 
ara oftan ignored because the instruments of 
Social and personal behavior need to' be es^llibi^ 






Can simple steps be taben in reorganise^^liitricti' to 

handicaps? Do the findings of Barber and GumpV related to graatar part ieipa* 
tion in extra«curricular activities in small schools suggest that special 
efforts tooard more participation in the reorganised dlstrict^^ ovarcoiie 




.handicaps?;. 

School districts in the United States have changed markedly in the last 
too decades. Tear by year districts in the last strongholds of small | 



schools in the Midwest are disappearing. Reorganisation can and does 
provide morp opportunities. It can and does influence positively the 
mental development of both boys and girls. But reorganisation also 
appears to have a less than desirable influence the personal and social 
behavior of boys, 1!he first two outcomes can be readily supported by theory^* 
more opportunities and greater mental development in reorgsinlsed districts 
was expected. The undesirable outcome was not. Mhat factors are responsible 
for it? Much remains to be discovered about the effects of school district 
organisation on students and^^^^^o^ the coBsnmity. 



^ Roger G. Barker and Paul V« GUiiO^ Bin achool- Snail Jehool. Stanford 
university Press, Stanford, CaUfomta» 
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PORPOSBS 

Hw butie purpoffts of thto study vote (1> to oicottoto 
sdiool district roorgsaisstion «ss wrtiiidiito lii toriM of tiaii» of fort »i^ 
ospondituro of funds* sod (2) to dotorniiio tho of foots of su^ s^^ dist^ 
fOO^^ on tho odueotlonol outOoass of ^o s^oolr 

Boorsonlsotton of sdtool districts odO c o nlae oooi gs iol : ■ 

dduootionol issttos profossloiiOi oducotors* 

scliool bootdif tonpayors^ 01 ^ society 1^^^^ It wos on iif«« that hM 

boon oi^sfont in varying degroos to oducational loadors for the past contury. 

a Suansry of annual school reports* Patter reported thot the state 
superintendents began to eacpress dissatisfaction irith the schools and the . 
SOhool district system shortly after Wisconsin became a state* ^ 

in the annual school report of 1854* 

reeognited that town superintendents failed to supply the needed leadership 
to eorry o^ of the state superintendent regarding consolidation 

of smaller school districts into bigger and wealthier districts.^ A law 



was passed in 1861 by the Wisconsin legislature idiich replaced the town 
superintendents with elected county superintendents. This legislation 
was followed by school district reorganisation bills either passed* repeal- 
ed* or amended in almost every session of the legislature thereafter. The 
legislation which followed 1861 gave power to the State Superintendent 
of Schools* revoked the power* established a system of town (township) 
school districts* tried to establish county school districts* and in 1965 
renoved the office of county superintendent and established Cooperative 
Service Agencies. 




Conrad B« Patser* Public Education in Wisconsin, issued by John Callahan* 
State^Department of Public Instruction* Hsdison* Wisconsin* 1924* p. 9. 

^Asel P. tadd* State of Wisconsin* Annual school Renort. Superintendent 
of Public Instruction* Madison* Wisconsin* 
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In 1947 m law ettabllthed a county afdiool coiniittta and placed tdi^ 
atate avparinteadant in a: atrlctly advtaory ci^aeity* Hiia lav ineludid 
ptoviiion £or increased transportation aids for both elesieptary and fcii^ 

adiool districts. These aids vere limited td ^idttielfs 4hi^ had sdspendad 

► 

their schools^ vith the ezception of those nho cohld ndt died qeilxfied 
teachers or idiose buildings had been destroyed. The asiount bl hi|^ school 
tuition permissible vas increased and the limitation of the mill rlti 
Changed from the local assessed valuation to the equalised valuation. 

The Reorganization Lav of 1949 vas passed to further assure the local 
autonomy of rural people and to make the county school gomuittees more 
palatable to the general rural public in Wisconsin.^ In the thirty* 
third annual report of the Wisconsin Department of Public Instruction, 
the state superintendent noted that by 1948 some 42 newly reorganized 
districts had been listed and that a total of 242 one*room schools closed 
between 1946 and 1948. 




Summarizing a report of newly reorganized school districts in 1950 in 
Wisconsin, Xreitlow noted that "We have no newly reorganized areas in 
this state that meet all of the standards of good organization. There 
are only four districts approaching the attainment of these standards." ^ 

A long term study of (educational effectiveness of newly formed can* 
tralized school districts in rural areas was begun at the University of 
Wisconsin in 1949. Thia stbdy was stimulated by ^the continuing problem 
of reorganizing Wisconsin school districts. The investigation reported 
hare was a part of the long-term study and soui^t to determine idiether 

4 jSaland Arthur Royen, An Analytical Study of TWo Tyges. of School 
Districts . Doctor's Thesis, university of Wisconsin, Hadison, Wisconsin, 
1951, p^ 58. 

5 '■ • , V ■ ■ * ■ . 

State of Wisconsin 33rd Report, Department of Public Instruction, 
State Superintendent of Public Instruction, Hadison, 1948, p. 38. 

^ Burton W* Rreitlow, "Wisconsin's Kawly Reorganized School Districts," 
University of Wisconsin, Madison, Unpublished Mimiisc^^ 





argtnisatioa iUi rural comfit 

i^i ralati^ to tha outcomut pi the ichool« Thie iiivletigetloa wit 

district reoi^anlsatlon on 
(2) educational resuita, <3) educational 
1 ^ (4) comminlty and nel^bodiood social structures and procaisaa* 

^ study eiisilnad two types of district, organisation In rural 

cOanualtles: 

conmunlty with the ’’reorganised'* school district, 

2. the connunlty with a nmiber of school districts under several 
boards of education 

The unique characteristic of the study was that the sample included 
all first grade youngsters In the comminltles concerned and followed them 
proceeded through school. Findings In previous phases of the 
long-term study showed few achievement differences at first grade, major 
favoring reorganised districts by grade six, and continuing 
advantage to reorganised districts in grade nine. 

In opportunity were found, and they favored reorganised dls- 
t^^ at grades one, six, and nine. The report presented In this docu- 
ment related to the effect of reorganisation at the grade twelve level. 

In addition to the specific relationship to grade twelve, this report 
summarised : the data of the study from first grade through twelve as a 
means of Identifying the variations In the pattern at the specific grade 
levels at idilch youngsters In the longitudinal study were ekamlned. There 
are some variations among the data at first, sixth, and ninth grade levels 
in this report and that shown In previous reports. This occurs because 
some of the students moved out of the communities as the stii^y i>rogressed. 
The comparative data used Includes all students In the original first 
grtide sample lAo had been part of the longitudinal study from grade one 
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tlurough graide twelv®. This does not Inyslidats ths ptsviCHii ^ 
idiieh compared all youngsters who. continued fropi first gra4e througli 
sixth grade In reorganlaed and non»reorganlaed cemmunities* Ihos^ 
migrated from the community before reaching grade twelve af a hot ih 

in this report, and thus the^^^^l^ a bills 



related to migration. 

This bias does not Interfere with the major purpose of the study. 
It is essential to the purpose to make the comparisons only among those 
whose entire educational tenure has been in 
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CHAPTER ill: REPIEH OF RELATED LITE^TllHB 



The literature relating to school reorganization i® two . 

parts: the firiit. History, provides a limited suiraiiary of school re- 

organization in Wisconsin; the second. Research, provides a revieir of 
recently published research on school reorganization throughout the United 
States* A conq»rehenslve review of the literature was not made in this part 
of the study because it was treated extensively in the first report published 
la 1962.7 

History , 

Prior to 1^84 Wisconsin school legislation gave the school district 
almost complete independence in its organization, maintenance, and control* 
Public education was primarily a state function with certain powers 
delegated to the county, town (township), and school district* The 
writers of Wisconsin's constitution recognized the importance of public 
education supported by public taxation to the general welfare and progress 
of the State. ^ Throughout the latter half of the 1800's several moves 
were made to secure larger units than the district for school administration* 
These efforts were, for the most part, ineffective. 

W. Kreitiow, "Long Term Stxidy of Educational Effectiveness of 
Ife^ly Formed Centralized School Districts in Rural Areas," Cooperative 
Research Project 375, University of Wisconsin, Madison, Wisconsin, 1962* 
(i^il^ from Research and Development Center Ott Learning and Re- 
educht^^ of Wisconsin,, Madison, Wisconsin) 

^ Roven^ Op* cit*. p* 15* 
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Between the yeare of 1697 and 1913, Siiperinteiideiit C, P. Oory^ 
iB4 other leading Wisconsin educators i»ere chiefly responsible for the 
Cpnaol^^ Act of 1913. fhider this act, 15 percent of the Voters in 
two or nore cpnti^ous districts could petition for consolidation. This 
act provided also for the creation of a county board of education, consisting 
of five aiei!d>ers, from each county. This board was to have full authority 
to organize, alter, or consolidate school districts. It was given the 
powers previously held by the town boards, village boards, and school 
councils. This act was short*lived, being repealed in 1915. 

In the period from 1915 through the twenties and thirties, repeated 
efforts were made by educators to bring about legislation that would 
encourage school district consolidation. Such efforts usually met with 
defeat. In 1939, just 100 years after the first general law affecting 
school district organization, the legislature gave the state superintendent 
some discretionary power to reorganize. This law heralded a definite 

continued program of school district reorganization that showed results. 

The 1947 legislature provided for a two year study of the whole 
educational systea in Wlaconoln. Chapter 573^® authorized a legitlative 
commission to eitploy such professional, research, and clerical asaistants 
as it deemed necessary, to hold meetings when and where deemed advisable, 
and to subpeona witnesses and compel production of books, records. Or 
documents which it felt were needed in its investigations. 

Among other changes included in the 1947 legislation were Inmediate 
smasu^es to provide equal educational opportunities financed by equalised 

^ state of Wisconsin, Biennial Beoort of the State Superintendent of 
the State of Wisconsin . Madison, Wisconsin, 1904, pp. 3-lS. 

Wisconsin Session laws. Chapter 573, 1947. 



tiDMtloii; a rcdtxctloii of the state 8uparliitaiidimt *a of 

advising and consulting with county school cosaiittees; incve^ 
portation aids for both elementary and high school districts* Such 
teiiporary changes were to be viewed again in the light of 
the Conmission on Improveiiiient of the Educational System. 

The Gooniission made an exhaustive study and reported its tindings^^ m 
recosnendation as prescribed by law. 

In the general objectives, emphasis was given to (1) equalization 
of educational opportunity, (2) equalization of educational costs, and 
(3) constant evaluation of the efficiency of the program, as well as 
continuous improvement in amount and quality of education prowided. As 
a means of improving the possibility of attaining these objectives through 
the reorganization of school districtii, the following reConiiiendations ware 




1. All authority now resting with the State Superintendent 
of Fhblic Instruction to reorganize or consolidate school 
districts should be repealed. 

2. All authority of the town boards to reorganize or 
consolidate school districts should be repealed. 

3. the county school comnittees should be required to file 
a master plan with the State Department of Public 

by January, 1951. this plan should provide 
for a comprehensive program of education with adminis trac- 
tive units covering grades from kindergarten or first 
grade through the twelfth grade. Which can be a pattern 
for future development. 

4. the county committee should have authority to approve 
transportation plans. 

■ 5.' the county connittee should be the policy making body 
for educational purposes for the county, with authority 
to select the County Superintendent of Schools. 



Report of the Comsissioh. Part One, 1949, p» 6. 




All parts of tlie state should be uithin an operating 
administrative district for both elsaientary ahd 



7. Aids should be withheld from non*confOtrming distrltts 
■ or areas. 

KaSy other recoinnendations were made» and the above were elaborated 
and refined. All were not incorporated in the laws of 

In the 1949*50 school year, Burton W. Kreitlov used the "desirable^^^^^^^^^^^^^^^^^^ 
characteristics of a good school district" and "suggested standards for 
district reorganisaflbn" listed in the "Guide for County School ^ 
Committees" as a basis on which to begin measuring progress in district 
reorganisation in Wisconsin. In his report, Rreitlow used 10 characteristics 
as criteria, and observed in 1949 that no newly reorganised areas had met 
all of the standards, and only four might be regarded as approaching the 
attainment of the standards 

During the course of this long*term study of school district reorgani- 
sation (1949 to 1966) , the number of school districts in Wisconsin was 
reduced from approximately 6000 to 700# the school district reorganisation 
'proceia/was.;well:underwi^. ' 



. ■ Research 

number of school districts in the Ihiite^^^^^ 
Continued, in a report by the Research Oivlslon of the Witionai^^^l^ 
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Kreitlow, Op. cit.. p. 6. 
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A Guide for County School Committees. State Superintendent of Schools, 
StaCe Department of Public Instruction, MSdison, Wisconsin, 1949, p. 22. 



Burton W. Kreitlow, 'Wisconsin's NOwly Reorganised School Dist^^^^ 
Dhl^rsity of Wisconsin, Hadison, Wisconsin, tipid>lislied HanusCf^ 

/V'V: ;';^/lhreitlow. Op. cit .. p. '6. ’ ■ 




Atioelatlon, It is noted that from the 1955-56 school yeat to the 1965*66 
school year there was over a 50 percent redMctioii lfi the 
diitricts in the united States, 

One loajor study and a nspber of studies similar to those reported hy 
l^itlow in 1962 have been published in the last three years# the most 
eOnprehensive of these reports is that by Barker airfOunp#^^ this report 
dealt in depth with the relationship of high school sise to student be- 
hscvior# Student behavior is one of the factors of concern in the longitu* 
dtiHil study and one shich, in the earlier report,^® noted that there were 
differei^es between boys from the reorganized and non*reorganized school 
districts on sense of personal worth* coinmunity relations and total personal 
social score and that, on the sense of personal worth, those boys in the 
non-reorganizcd districts maintained their higher mean score after socio- 
economic status and teacher ratings were controlled by analysis of co- 
variance. The Barker-Gump report, dealing with a related phenomenon and 
studyii^ it in greater depth* showed a similar finding. Their investiga- 
tion dealt with out-of-class experiences and was focused on (a) the nature 



of the forces that led to participation in extra-curricular behavior set- 
tings; (b) the extent and level of participation in these settings; (c) the 
satisfactions gained from these participations. 

On the basis of their investigation. Barker and Gunp^^ implied that 
some of the current assumptions of consolidated school superiority were 
exaggerated. Their findings showed that, as a result of consolidation, 
there is an increase in the nuiri>er of school settings penetrated at the 

^®National Education Association Research Bulletin, "Estimates of 
School Statistics, 1965-66," Vol. 44, »iii*er 1, February, 1966, p. 23# 

G. Barker and Paul V. Gump, Bia School- Small School* Stanford 
university Press, Stanford, California, 1964. 

^®Rreitlow, Op. cit. * pp. 47-48. 

^^i^ker and Gump. 00. cit ., p* 153. 



tntry Itfvelt tl»rt At the tlaiA» decifeeiei pta • .iwpber' p£..- 
feetpre;. . 

(1) extemel preeeurte eined «t increeslnis thetr pAfrtlclpetioii 
in ext7A eurricttler ectlvitiee, 

(2) tense of personal responsibility associated with extra 
curricular activities^ 

(3) nunber of school settings penetrated to the perfo»anee 
level, 

<4) range of super-variety settings penetrated, 

(5) niiiid>er of school settings judged to be nost uorthidiile, and 

(6) nunber of satisfactions associated with physical uell-begin, 
acquiring knonledge and developing Intellectual interests, 
developing a self-concept and seat for living* 

The suggestion of the researchers was that some of the advantages of the 

seiall school could well be attempted in the larger school setting through 

its structural organisation and instructional procedures and extra 

curricular activities. It is through these attachments that a sense of 

contribution can be made to group goals rather than placing so much 

•aqphesis on top perforsiance so that only the most talented students will 

participate. 

Other studies tended to follow the same pattern of those previously 
re^rted. For example. Street, Powell, and Hamblen re-examined student 
performance on standardised test and school else In terms of enrollmaiife 
and found that the largest of the districts studied showed higher student 
performance than the two smaller groups; but the two smaller groups of 
elapentary studeUts, one school under a hundred students and one school 
of between one hundred and three hundred, showed no significant differences 

Paul Street, James H. Powell, and John Hamblen, **AchievemeUt of 
Students a^ Sise of SehoolJV Journal of Educational Research, 55:261*66, 

Harch, 1962* 







lHUil«y and Xhaip^on c^iwpe4 achieve wd 0 in$U- V ^ 

foiP tiiral alanentary chlldraiif and foniid no dif^ar* 

anaaa of eoni^ttanee on tha California Achiavoioent Battaicy FMn W toata 
ai^'lbia' third/ au^ fifth grade level. 21' . 

The rural achool drop-out problem continuea to be looked at, 

■ ’ ■ ■ ' ■ ■ ,r' ■ ' * ' ' . ■ 'i , ■’.■■'■'■. ' " < 

fouimuia noted the diaadvantage to the rural high school drop-out in 

■ ' ■ .■ '■■'■-•''•■ I, ■■ ■• ■•■-’.'-•■'s';' '^' , . , ’ • ■ * ^ ■ ’ ' ' ' ■ ’ ^ ' 

giiMitueky and aiao concluded that **rural school syatems of Eastern EOntucky 
appear able to prepare young men for adult roles in rural areas, but is 
hot io iiell equipped to youth for employment in urban areas. 

Indiana study, verifier findings on in-service education 
Taylor reported that the larger schools 

than the smaller schoola 

in ih-seVyioe training. On other factors, he found no real differences. 

Before and after studies, found in large numbers in earlier revievs 
of the literature, continued to be reported. Baugh, in his study of 

diitricti ^ Vi^^ n«sa up uith the standard conclusion. 24 

School district reorfjaniaation increased educational opportunities and 
provided a more equitable educational program to secondary school students. 

In this before and after study in the same community, there ’aete real 
differences in the educational program; but there mere no controls to 




J. Einley and Jack M. Thompson, **A Conq;iarloon of the 
^hievement^^ o^ Single-graded Rural Elementary School 

*• of Educational Research . $6 2471- 75 , May- June, lBo3 » 

! 22g; V/ wHMWf , The Rural School Dropout , tJniverslty of Kentusky, 

lilega of Mo. i, 3b:l-31> Septehbetri963. 

■ Taylor, ”Are Smfll High Schools Doing An Adequate Job of 

' BdfiygMrtgm?** Btt^ lt_Sehool Journal. 47.297-300, April, 1964. 

2%^ g^ygfi^ "Educational 6>portunities in the Secondary School ^ 

Vigo Gdunty« Indiana, Before and After School District Reotganlaatlon, 
"yeachera dolle i^ Jour nal. 3St51-52, November, 1963. 



iiildlcate whether or not these dlf fereiicee would hawe oeottrred hid there 
heea iio reorgenisat^ 

Ihe flttaneial eonceras of rural coonuaitiee led to eonttinied research 
as shown by bhe report In Fort Buron» Iflchigan. Beprganlsatloh resulted in 
less expenditure for administrative purposes allowing more tax dollars di- 
rectly availahle for instruction.^^ Folfenan reported that the rural areas 
were the critical ones in the terms of the need for better schools.^^ 

Ihe author cited low salaries paid to teachers » small stafft and limited 
expenditure as the factors that distinguish these particular rural areas 

nation's schools in general. Miner exaa^ned soam determinants of 
expenditures for elementary and secondary etoation and» in relation to 
reorganisation, said, "Consolidation of local school districts long has 
been proposed as a cost reducing measure. However, the continued failure to 
find substantiation for the preaenee g£ economies of scale in education 
makes it doubtful that future expenditures will reduced by consolidation. 
Enlargeo^ the else of school systems may reduce costs, but at the sans 
time, be accompanied by dh expansion and improvement of educational ser- 
vices. The failure to find a negative association between enrollment and 
expenditures per pupil is hot an argument against consolidation; it is, 
howe^^ an indication that future trends in consolidation are unlikely to 
lead to a reduction in current outl^s per pupil."^^ 

Savings through Merger." Mlchinan_BdueaCion 
Jeumal. 40 : 316 , Deceinber , 1962 . 

S. Folkman, "Rural Froblem Areas Meed Better Schools." 
Agrieultyral Beonomlcs Research . (USDA, Washington, D. C*«» Govenmmnt 
^ Minting Office) 13:122-130, Oetol^r, 1961. 

^^Jerry Miner, Social and Economic Factors in Ssehdinit for lublic 
iducation. Mew York, $yracuse university Press, 1963, p. 150. 
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the bMie deelgii for this refeatch project is pictured in Figure 1, 

. • ' ’ . * 

end entails a comparison betveen conmihities vith the traditional school 
district organisation and districts idiich have been reorganised. Between 



1949 and 1951* . five paisa of comminities were selected, and all fisst 
grade children in these communities during the first year of the study 
niide up the sam^ Ssoiple groups are represented in Figure 1 

by A, B, and C. The youngsters in the samplb, their school, their tea- 
chers, and parents were studied comprehensively when the youngsters were 
in grades 1, 6, 9, and 12. They will be studied further five years after 
they graduate from high school • 



A replication was started five years after the initial study began. 

The replication involved the same communities investigated in the initial 
study and are shown in Figure 1 by A*, B', and C*. Ihe replication 
measured the effectiveness of school district reorganisation for the second 
sample group; the first sample group started school during the first year 
of a community* il reorganisation, and a second started five years after the 
initial reorganisation was accomplished. This design will facilitate 
intra^community comparisons. 

Ten Wisconsin communities, five with a reorganised school district 
Structure and five with a traditional school district structure, were 
jalected for the sample. Each reorganised comminlty was v^itehed'vith a 
non-reorganised (control) conmunity, and the first grade students in both 
types of school communities were studied the year that their community was 
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Mleeted tor the study, to the crlsteail a«»f » «•«• •t«<ty eterted »tth 700 
first grade children and the replication grenp stuteO Mtft 893 f tost 
gradtrt. 

In telccting school comminlCies for the ssniplep n coaninity irith a 
rnorgsnlsed district was selected first and then vas paittd with a 
reorganised coimunitye The sample vas selected froit distyteta that had 
reorganised during the preceding year. 

The selection in 1949 was based on the following criteria ottCii 
by Kreltloir.2® 



1. A district should have at least 800*1(K)0 pupils beteeen^ t^^ 
ages 6-18. 



2. Bach elementary school should bring together enough pupils 
so that children may attend a class of their own age group. 



3. There should be approximately 300 students in each high 
school. 



4. BO child in grades 1-6 should ride more than 40 minutes 
oneway on the bus. 



5. Bo high school student should ride a bus over 60 minutes 
one way. 



6. There should be a staff of at least 12 teac^rs in each 
high school.^ 



7. School buildings should be large enough to provide adegvate 
accomodations for the educational of ferings« Aiture 
building needs should not be overlooked. 



8« The school district should comprise an area in which the 
people have eomnon ideals* centers of interests » Similar 
modes of living, and in which they depetd upon one another 
for their general welfare. 



9. A satisfactory district Should have sufficient valuation 
to support a modern educational program and have a single 
‘ board of education elected by all the people livitBg^^^^^ to^^^^^ 



26|^fitlov, Op. cit^ , p. 6. 
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«te« ••Kvtd by the eehool. (lii rtslatteii 
phpilt betiieeii the egei e£ 6«l8p e •uffieient Velhgtira^^^ 
iiottld be no leii then d^^OOOtOOO.) 

10* ' The overali progrem ihould provide edyeetionel oppontiinitiee 
for poet high school students end adults* 



In 19d9» the year that the project began* one 
l^s salected fron among 37 neirly reorganised districts. Only four of the 
ii districts approaciiied the ctan^trin of igood orgassritsettesi noted in the 
criteria* In order to represent the total pattern of reorganisstidn in 
Wisconsiiit later selections had to include diatriets that didiiH lai^ the 
criteria* Thus, of the five chosen, two of the reorganised eo&iDonities 
selected net only a few of the criteria for effective reorganisation, 
one met about half of these criteria, and two were Selected because they 
most nearly represented the ''ideal'' reorganisation as was spelled out by 
the criteria. 

After a ^reorganised conminlty (or comnmities) had been selected* 
it was paired With a connunity having a traditional nttlti*distriet adminl 
strative organisation. The non«reorganised coamunities were matched with 
the reorganised coamunities on the basis of wealth, population sise and 
distribution, topography, type of farming, neamesS to cities and Indus* 
tries, type and distribution of roads and highways* distribution between 
farm and village residence, and area and enrollment of the districts* 
the saople included the wooded area of northern Wisconsin, the rich 
agricultural area of the central and southwestern part of the state* and 
the developing comnuting area in the heavily populated and industrialised 
lake shore in Milwaukee, Racine, and Kenosha counties, CkMBparison of the 
^ialected districts with other rural districts on the basis of demographic 
data showid that these coamunities possessed features typical of rural 
school districts, not only in Wisconsin, bht thtni^^ Widwest* 



Flgiire 2 shows the loeatioti of each of ths coiibm«U^^ Wisoonslii* . 
table I Indicates the compatablllty of the selected reorgahltsd iipd^^^^W 
veovganised coanunittes on certain factors vsed in 

ties. The total equalised evaluation for t« purposes for eadb child in 
the reorganised and non“‘reorganised coiiiBiinities was very steilar the year 
the study began » $12,087 and $11,795, respectively. It should be^^^ r^^ 
iiised that changes in valuation since 1949 have been great, but the 8^ 
oral equality among reorganlsid'and coiasittitiea^: / ^ 

:ifas "maintained.' ' ■' 

The sample was designed no that the non-reorganised school commini- 
ties served as the control with which to compare the effectiveness of the 
educational progt’ams in the reorganised school communities. Previous 
iiniestigations of reorganised school districts had not used controls. 

Ihe four major long term study were constructed M 

iu^hed conDDunity control in mind* 

The five coiuBttnltles represented various degrees of reorganlsatioh, 
ranging from the entire high school attendance area to as little as one^ 
half of the area« In all instances, the total high scho^ attendance area 
un s i n cluded in the study, but the reorganised part was first analysed 
IMparateiy* This permitted an analysis of differences between the reorgan* 
iged >and non-reorganised parts of the reorganised communities. If no 
consistent dlffersnces appeared,, the results were pooled. 

hurihg the 12 years of investigation reported here , . district changes 
hs^ occurred in the non-reorganised comnunities. Jny analysis related to 
these chiiiges was left for a later date.^ 
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ttrpotlw— 

0«t# eolifcttd for the baeic reaeaf eh i>rd jectaire iWitTaed iii tanui of 



Ibiit laili h3rpotheflea s 

we ao '4t£eenaee* b^ween' Motgoetwa Wi* Mtap>nmgMilscd 
cenMattles in the edueetloiwl oppertunttlee wetleble 

' ■ ’/■IV'V:;' - 

are no dlf fereneea hetifeett reorgahlled and non-reorganiied 
•chool eonaualtlea in adedc^ achieveiaeiiit and periimal 

the ehlldrene 

no dif fereneea hetneeh reorgania^ and 

in ediieational ^cpenditnre* (Ibtpenditi^ fh^ 
j^poaea)' 

li^-^lher^ no diffentneea betneen reot’ganlaed and non-reorgiw^^ 

dehool eonnufiltlea in the eoelal and economic eontaeti of parenta 

fo te^ major hypotheaea^ each vaa atated in a aeriea of anb« 
hypotheaea* The study was deaigned ao that valid eonclusiona from aub- 
hifpotheaea mould eontribute to eoneluaiona baaed on the four major hypotheaea# 
It al^ld b^ mentioned here that, during the period covered in thia p^ject, 
no nem data, pertaining to hypotheaia ^3 mere analysed* The findinga at tbf 
and of gride ain mere reported in the report of Oooperative Peaeai^h 
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The firat major hypotheaia (h^|> maa teated by analysing data on the 
the folloming aub*hypothese8i 



H||i«*The^ no differeneea betmeen reorganised and non* 

reOtganised aehcol communities in the availability of 
teaohing aids and supplemental matetiala* 

g|lli?«There are no differences betmeen reorganised 
reorganised school comminitiea in the 
available for students . 



•There, are no 

reorganised school coanmities 
fieationa of teachers and 



fson- 
resourcea 



and non- 
in profeasional tnmH* 
natmre/bf:; their ; . 






'^hieitlomk; Oo^^cit . 
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no dlfferenceo bttiioftt^^^^ 

Toorgaisised school conDonitlss in hullding cspscttlss 
:, and elsss' sice. 

BiA-^lliara are no dlf fereneaa batnean raorganiaad and ndh" 
^ school coinaanittas In tha ptoylsioini fda 




Hif*^Thara are no dlffarancas bataaan raorganiaad and non* 
r^ school coasamitias in cni*inninp 

y\. ^lor st»idents« 

To test the saeond major hypothasts folloittng snh^hy^thaaa* 



gL 2 ~«-Thara are no dlffarancas bataaan tiia**naniini*n# 

^ parts of raorganiaad sehool coniainl^ 

In academic achievement* 



^^-•Thata are no differences batvaan the raorganiaad and 
non-^reorganlaed parts of raorganiaad school cnnmunl* 
ties in socio-economic status and personal and social 
behavior factors* 




H ^^ «*oThara are no dlfferancas bataaan boys and girls in the 

and non-raorganlaad school conBunltlas In 
academic achievement* 

H2b**®^^fc d*d o® dlffarancas batvaan reorganised’ and non- 
raorganiaed sehool conmunltlas In acadamlc achievement 
of students. 

^ 2 e^-Thara are no dlfferancas batvaan boys and girls In 

socio-economic status and personal and social behavior 
In raorganiaad and non-raorganlsad school communities* 

^^-•Ihara are no differences betvaen the reorganised and 
non-raorganlsad school conmunltlas In socio-economic 
status and ^rsonal and social behavior of students* 

The fourth listed major hypothesis (do4) nas tested analyalng data 

on t^ 

^ ^ ■■%^-tiyra are no differences batvaan reorganlaed and non'- 

school conmunltlas In the extant to Vhlch . 
parent respondents used the village canters for soclo- 

::yy:- V acoho^^ 




-there are no differences batvaan reorganised and non- 
raorganlsed sehool eomnunltlas In the extant to 
.'fsuc^^ vlli^a for afdh ;of y 












3.5 ; 

^^^•Thtre lire no difference! betneen reorgiinlsed and npn« 
reorganized school eonnunltlea In the vesponse of those 
residing In farm neighborhoods other thiuA the Inaedlate 
neighborhood of the nlHage center about their social 
and economic contacts with the village center« 

are no differences betneen respondents in reor^ 
ganised and non*reorganlaed school coatminltles in the * 
extent of change of the contacts with the village 
center on a total of 11 selected services. 



Methodology 

Tests Here conducted among twelfth grade students In the high schools 
eccordiing to the schedule determined when the Initial stiady was begun in 
This portion of the Long Term Study covered a three*year period as 
noted in Table 2. imb schools were visited for purposes of inquiry during 
ip60-6l; four during 1961-62; and four during 1962-63. All schools were 
yisited duting F ebr uary or March of those years. Throughout the report* 
the following synmols will Identify eegdiwnts of the siBBple. 

selected reorganized 

school connunities. This includes both those In the reorganised district 
and those in the comminlty who were not a part of the reorganised district 

R only • the sample of youngsters In the reorganised part of the 
select^ coflUKinlty. This excludes those In the cosnunity who 

Were outside of the actual boundaries of the reorganized school district 
w*ten It was 

the selected reorganised comanmir 
reorganized school district. These youngsters are usually 
on the fringes of the farm service area several miles from the village center 

of youngsters in the communities selected W 
c^ not reorganized their school districts at the time the study 




TABLE 2*-Schedule for IWelfth Grade Testing 




1960-1961 


1961-1962 


1962-1963 


Vlnneconne 


R 


Blue River 


R 


Port Wing 


R 


Denmark 


NR 


Wauzeka 


NR 


Gilman 


NR 






Kendall 


R 


Bast Troy 


R 






Cazenovia 


NR 


Waterford 


NR 
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Data Collected 



To solve the major hypotheses, appropriate data related to each s®V 
hypothesis mere collected. Examples of the types of data needed to test 



HUi— availability of teaching aids and material library 
resources for students, and the qualifications and 
assignments of teachers. 



Data used in testing this hypothesis Included teachers' educatlcial 
qualifications, experience and salary, and opportunities for In-service 
training. Also included i^ere items related to building capacity and 
enrollments, teacher-pupil ratios, and availability of special settees 

for teachers. 



•achievement test scores in reading, arithmetic, English, 
social studies and science, level of intelligence 
identified as mental age In months, and ratings on 

social and personal behavior inventories. 



•social-economic status scores of the families In the 
study (the Semell Socio-Economic Status Scale was 
used), social economic service patterns of families 
in the study and extent of service provided by the 
village center to the farm service area. 



Data Collecting Instruments 

Date required for testiog hypothesis were coilected by e review 
of local setool reports and reports oh file in the State Pepartwnt of 



Pid^llc Instruction. 

The research instruments used to test hypothesis Ilo2 various 

; l»ib-hypotheses were: standardized test batteries, an Interest inventory, 

U personal^soclat behavior inventory. Data to test hypothesis ^^4 were 
collected by parent questionnaires sent home with the snbjects. If it wee 
not returned promptly, a personal interview was held wi^ the parenta^^^ 

■the subjects, 30 . 



30 



See Appandlx A 
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Stindardiged Tests , ', 

Form H of the seventh edition Kuhlfumn^Anderson Xntdltlgeiiee Tests 
WSt used to determine the intelligence level of tuelfth grade students* 
this vas chosen because it discriminates betiieen Small ineremsnfcs nf w 



development, has limited cultural bias as a group test, shoirs high validity 
on recent tests, the timing procedures have little effect on scores, it Is 
highly reliable and extreme deviations on certain kinds sf ahiH^^ 



unduly influence total score. 

One variation from tests used in the earlier stages of the investiga- 
tion was the substitution of the California Achleveiiaent Test (Advanced 
Forms AA and W) for the Metropolitan Achievement Test in grade tvelve. A 
change was necessary because the Metropolitan Test was undergoing a needed 
up-dating which was not available at the time twelfth grade testing was to 
begiu. Of the standardised achievement tests, the California Test was vost 
comparable to the curriculum areas covered in Metropolitan Testa at firit, 
sixth, and ninth grade levels; and it had been recently up-dated, thus 
making possible its use for both the completion of the initial study 
"the' .replication. ' 

Reliability coefficients reported in the manual for the Advanced 
Form AA ranged from a low of .B3 on sub-test three fAmeriean «H(;8tQiy/ 

1918) to .92 on sub-test sig (Bioli^iC£^ getene^). : the stioidi^ 



measurement varied from 2.9 on sub-test three to 5.7 on sub-test six. Sid>- 



tests one, two, three, and four (comprising Parts I and II of this battery) 
were designed to test the student’s knowledge of American History from 
cotenisatipn through 19S0. Sub-tests five and six (making up Part 111)^^ W^ 
ui^ to test the student ’ s mastery of Physical and Biological Science. 

Reliability coefficients for the Advanced Form # were reported to 
range from .83 for sub- test six (Spelling) to .98 for the R^ 
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HfttheiBfitict •ub»teit«. Standard error of measurenent for ttm acorea 
dhoired a high of 4.8 for eub-taat five (meehanica of Engllah) to a Xoa 
of 2.5 for auh-teat alx. Snb-teata one and two were need to neaanre the 
atudent'a reading ability; three and four teated natheoatlca reaaonlng 
and fundamentala; aub- teat five neaaured akllla In Mechanlea of Bngllah; 
and aub* teat alx teated the atudenta ability to apall« 

The Inventory of the atudent • a personal and aoelal behavior chirac- 
terlatics waa adapted from the California Teat of Personality Elementary 
FormM. This teat was selected because five of its 12 conq>onenta resembled 
the non*aeademlc advantages of reorganisation Hated most often by a group 
of school administrators from reorganised school districts. Elements of 
the five components were altered slightly to make them more applicable to 
the rural areas In which the ten schools were located. 

Error Limit 

dn iugrrojp limit of P <*05 was accepted as appropriate for the data 
analysed In this study. With this a error limit, a true hypothesis will 
he rejected on the average only five times or less in 108, over a great 

\ many' cases. 

Etatlstlcal 4nalvsee 

Selection of the communities on the basis of both educational 
comunlty criteria made It poiislble to assume randomness with a reasonably 
high potential of validity. Thus, when appropriate, data were analysed by 
parametric statistical techniques. Those used In the analyolo for hypothe- 
sis 1^2 Analysis of Variance (AHOVA) and Analysis of Covariance. When 
appropriate to test for differences as to the presence of selected factors 
in Reorganised and Won-reorganlsed districts, the Ch .- square test was used. 



^^8ee Appendix B. 











Much of tfee data related to hypotheses I^x ^ dealt utth 
by eomnarlties rather than by Individual sab jecta pr 
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In these Instances, data nere presented in a descriptive fashion^ _ . 
rejection or failure to reject a hypothesis Vas based on Chi-npuare ind, 



in a limited number of instances, on a Judgment that if the actual differ^^ 

■ ■ ■ - - ■ ' ^ ^ ■■ ■ ’ " - ^ 






eneea over the five pairs of communities mere or greater 
thesis mas rejected. (Fur example: five, reorganised districts might- have 
Ulavlston in - * ' 



television). 









Data were collected and selected aspects 






CMlfeh gt.de boys nod girls in the originsl group of the W selectpd^ 
ifiseonsin school coinnunities. Related data 






sixth, and ninth grades mere included. 
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Data for testing the hypotheses and sUb-hypotheses mere 
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review of local school and 'State Department of ■ Public ' Instructiphxflj^ 

X;.. X;X-- X\; X, \X y. V ,/y; -;^X 

by specially designed questionnaires to parents, by inventories completed 
by the students, and by standardised tests. Standardised tests u^ 
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test. 



, , t3-y^y 

ths data were analysed by AMO^, by Analysts of 6>variatiCe,x|iid^^^^^^^^^^ 
Chi-square, the level of significance P <.05 mas selected to identify ^ 



significant differences 



I. Data not amenable to such snalydee 
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tMehlng ptogemn* The teeehlng aide and auppleoentaX loatevlali dledheiied 
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are repreaentative of items available to, or used by, teacheri W 
oiit adueational programs at the secondary level* 

from school records shoired the availability of iJicpmplete audio 

and non‘*reorganised school comiw 

four of the five 




vii^srbm ':usd* ■■' ' Ali:^ihut ■one';of , Ahe.;:Ai^ ::.reorgi^ obmpauait^ .repprtd4 

a^il^ility of televisioh vets for cU^ 

Availability of both micro and overhead- type projectors * Of ^^^ t^ 
reporting in th^ non**reorganised communities , three indicMited availability of 
rsd^ receivers, four of the five have indicated availability pf teleyieiov ^ 
receivers* one reported ayailability of a ndiCtoj^ojectwr ehi overhead 

.■.^^ector;v;;';^-v^;-^ ■ 

thble 3 suniiief ites data relating to eacpenditure f or aud^o-vl.su*i 
a^ Iteorganised comnainities spent ah ^ a^ 

|d93.43^^ f^ the year preceding data gvthe^^ | 

ihelfth grade*^ |fon*^reQrgani*ed conmunlties spent $74t*01* 

pupil uas $2.84 for reorganized and $2.8 
rebrsanieed resulting in a difference of one cent per pupil.. Departnent of 
Ptdiiic Ihistruction records showed that during the year in gueitiottjx they 
had reccZnsended greater expenditure for equipment in two of the reorganised 
and in two Of the non^reorganized communities. 

hypothesis was rejected. as it related to micro projectors and ny 
overhead projectors with the edvantege to the reorganized diatriet. 

■ failed to be rejected for radio,^ television, and expenditure per pupil for, 

:''audib-viaual eqoipn^^ 
y library Resources • 

l^othesis daals with the library resources available for atudenta 



!” ' 

.V- 















--y’' vU-^5'y-l 






























4: 









= :: ■ ^ ■ 



4 l«i “ -2 



"■■■ 9 ^ 



I 1 a ^ s S a I I 



8 


8 


CO 

<0 


s 


8 


I 


a 

fH 


1 

- ' m . 


♦ 

K 

a 


s 

C4 

■■: ' m- 






.>1 




fH 



a as as 
s S § I S 

■ m - m. ' : 



S SB f 






■ ■•■;.■ • ,*■- -.r-.V' --- ■'■ i a:.* ;-*’'-" s? 



, ••••*• V- 

- v v.-'- '■**; 

V V:;vA«SJv;S« 

; • •' ' '.'.I: : ■ -.y V" ' T/i- ; .?■•■; -;.I -:'?f •■ri: 

- ... - •■.•■■■:••■•:.:'■;= ....= > '■ v ' • ’-At ' ; : 

* u- v. ;•>: 






•'V‘. 






V A •:■• . 



'-'I /■:-■■■■' :)s7 •■■■■■ 

■ /'y. 

. V. ' < .-■ r .'■■ '. ;.' 

■■ - y?; 

V.- 

‘ 77^777^777 

■■• -V;' ■ 











I 



t 



$■ 




I 



s 

I 





Differences in available library resources as identified by the mimber 
of vclnines in discarded, the number added, and the v / 

iiusiNr of class pe Ubrary work are shoim in table 4# 

it was noted that the non-reorganised ccm^^ had slightly acre library 

resources than did the reorganized* In comparing the matched pairs of 

tbfe reorganized had more volumes in three pairs and the non- 

rec rg***^ h^ more volumes in two of the pairs* 

Within the reorganized schools, the range between the schools having 

of books and that having the largest ttuaJ>er was 1,537 

volumes to 3,600 volumes. In non-reorganized schools, the range was from 

939 volumes to 4,503 volumes* 

^ ^ 10 libraries studied, the range between the library which 

added the smallest number of new volumes and the one adding the largest 
i^un^ W^^^^ important relationship noted 

between the size of the library and in volumes added. Gilman (NR), with 
a ii^ary of 4,505 vol^^^ only 205 new books compared with 213 



volumes added to^^ t^^ ^ 

Was there a relationship between Idle number of books added aud the number ^ 

discarded. For exa«5»^^^^^ discarded 

Only 26^ and^^C added 200 volumes but dlscar^d 100. Mo 

cl^racteria^ points to a significant difference in library service between 
O^pol^ in reorganized and non-reorganized comiwi^ ^ 
contained in respective libraries » 

State Department records showed that three of the non-reorganlzed 
commmities received recommendations to increase their services, and oxm 
Of the reorganized districts received such a suggestion. 

^ In the year when the students involved in the rese^eh were in grade 

budget for library book expenditures was $5|910 for the i»2i^^ otud^ta^^ In 
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tlift r 0 or$ 9 iit «@4 di^tictc^^ for the 1,399 students in the non- 

^reerg^^t^f 4 dlstT lets • For periodicals the pirecddiiBS^^^ y^ 

^e Jjl,l 08 *a end $ 1 , 099 * 00 , res 

dhoeed that were spending considerably more **eii 

the non'^reorganised districts to upgrade their senrices— $ 8 , 983*00 and 



5^, I'-'V;;.' 



the year the subjects 
districts made 



re jeetedt as it referred to the enp^^^to^e df redrg^ised 
|nd non^redrgahi^^ for lilnrary services 

this^^ in grade 12 * 

of funds .H be rejected on other 

including Che number of yCluiiSi 
added, finiiid)w and the nunher of 



the library, number 

t 0 ;'.li|risry; 



morli. 



gtaf g OUatif icatiOhs and Assignments 






Hxe was designed to test whether or not there were 
jbetween the (^alifications and asslgniuent of teachers 
non^reorganised coian^ 












In ■ ■ S' compartson is made between teachers :itt''re*ncginiii.S 



^dchdois : and: ^ teachers in hon-reorganiaed schoolswith regard to;, 
revealed that the average C®eanj salary for teachers in reorganised schools 



was $ 5 , 386 . 30 , ai^^ in non- 







for a difference of approximately $ 300.00 in favor of staff members of 



g. vO 9 . • 






feorgaiiiaed schools. The average salary for all 10 schools ranged ^o® 






a> 625.00 for HaCerford (NR) CO $ 6 , 055.00 for Bast Xcoy 






'tlto .five matched pairs of communities in the io^estigatioh..,.;^,; 



' d :the: numiber: of , teacher s,::feorg|Mbiaed:;ijf^ 



;mhose iaiaries fitted into selected ranges from 

yjy y ffLCSATAfice seniMii rsOT K«u]iB«« •‘Snd - 
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TjM jR 6.»Ptffercnegs Between Salary l^ang# In 
Reorgmlsted mid Nbn-Reorgfinimsd 



4,OOOf 4,5004- 5,0001- 5,5004- 4,000+ 
4.500 15,000 5,500 6,000 6.500 



6,^00+ 7*0001- 7,5004- Itotnl Ho 
7,000 7,5^ 



Itorggnised 

Nunber 8 
norccnt 10.25 



20 

25,64 26. 







$4,000 to $4,500 salary 10.25 percent of the teachera 

tcorganiaed dtstrlcta were in this lowest salary bracket . while 21.91 per- 
cent of non-reorganlged were In this bracket. Both reorganised and non* 
reorganised schools had a large percentage of their teachers regr^ 

In the $4,500 to $5, OM^^ percent or reorganised and 

30,13 percent of non-reorganised; 26,93 percent of reorganised teachers 
inre in salary range $5,500 to $6,000, idiile there is 17.8 percent of non- 
Reorganised ill this Reorganized and non-reorganls$d^^^^ a^^ 

equally represented in the nuoAier of teachers whose salaries range from 
$|,60O^^^ t^^ reorganised and 9.57 peroent noi^reorgaiiise||^ 

l|terc la an important difference, however, within the $7,000 to $8,000 
salary range. In all, 11,53 percent of the teachers in reorganised schools 
^re include this top bracket, whereas only 1 . 36 percent of the teach^^ 
I n no n -reo^pgapi^gad schools earned salaries within, thisjra^ 

Considering the entire $4,000 to $8,000 range, it was no^ 

^47 p^ent of reorganised teachers earn less than $6,000 and 89,01 p^ 
cent of iRm-^reorganised teachers earn less than $6,000. 
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A df te86tieif8 ii ifi|org«4t«^ iioii«^rib|fgiiilii4 

•chooli with regard to ^ the number pi yeard of iduc^tidh that 
taintd beyond high aehool* The oieaii nonber of y'e^a for teachdih In 
: :|^x^antged achoola: waa. 4 • 15' 
nott*reorganlsad achoola. 

■ ■■? ■■ ffisitfberi ;in each; achool^^n" h^e^v^ 

Id teach waa t^ achoola, reprganlacd dud^^ w 

total number for fecrganiaed achoola uraa flve* The total for non* 
•ehocia itaa three* The three teachera mho hid^ a aptclal llce^ 
ii|g|ii^ ifere:''ail tn.one achool>‘.'\.:';' 

Thereuni a iflde range In the number of yeara of teachli^ 
among^ U all 10 achoola. The mean fbr each la 

ren^anised) and 6.78 years (reorganized). 

Wlih regard to the number of full-time teachers iwho were j^a^ 
•uonier school or correspondence courses, there was Indl^^ 
difference between reorganised and non-reorganlzed. Over 47 percent 
the teachers of reorganized achoola are enrolled in credit cpurees^ 

^ ^*S^pew the teachers from non-reorganWed $chepl| were 
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|||l■i^l^.v■tli:■he: :rejected.^^ 




'ppchdf-;<^i^ : aaelgiBii^; factors;- :at ■ the. 

'iHNirganised and non*reorganlsed school ;XOinminltle8.c' '■^e'^n^^|ii||l^ 
l^^iita hid teiwshera^^i^ 

j|j|^-.l^neea and^ had more, years of- ^ 

^^|i|^|>|ied: higher .;eeieriea|':ehdAdf*^^^ 
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A tot«l of 2,616 •tiidento>e^^ tho la hlglii acliooii ^ 

of diitrictt^ A total of 1„217 atudanti wra anrolloA raorgaiilaad 
•etiooia, for 1 ^ 243.4 puplla par aeliooi; aid 1,359 aai^ to aoo^ 

paorganiaad an avaraga of 279.8 par 

Jn tarma appaarad that 

aehoola aara facad with a aapaeity aarolljBiapt. puildlog capaci 

for ^inMeoBna, a raorganiaad school, ims 300; aad tha aiMfolliaaot^^^^^^^d 

295. Gll«a», a ooB?ra acheol, had a building eapa* 

anrollna^ of 290. 

,;'aniotiBant. of ^'4 - 

Bast Xroy, a raorganiaad school, and Denmark, a non*raorganlaad 
school, appeared to have the graataat capacity for anrollmsnt aspanalon. 
isst xroy operated with five new claearooma and imiSlc f pcam 
HsCIwOl during 1962-63. 

^ to 24, 1959, Wlnnaconne lost a bond referendum for building an 

School leaders recognised the need to provide 
cliSirooai apace for the anpandlng student body. Since the tlaa of conple- 
tion of the field work covered by this researcli, the three undercapacity 
schools, reorganised and non-reorganlaed, did build up to edeouete slse. 

Xhe State Department of Pidjlic Insttwotlon Inforomd Kendall that it 
noted with favor the new high school building and the enlarged district, 
tot it viewed with disfavor the operation of two high schools in the die- 
tolct for an entended period of tlto, feeling It Jiitstlfled.... 

'*0olitli»ied payment of aids will to aotomhet depeto upon the progress v 

eh* eoBpleti«» of flold iwtk on thio phoi* of tho noomh. 
.diotrlet. of lAUh Hradall to • p«t, 4M ImtM 
,«»# psooMod high Mbool lovol lidiieitloB t* ono kniUlat. 



Although minor Aifforenees nnro notod 'bttwMn tho roorgialMd and 
n o n- ro or g anlaod eonnunitloa on building eap4^elty» thii ptf t of failad 
to bo rojoetod. 

Iho 1,217 atudonta in tho roorganlaod eonminltioi and tho 1,399 in 
tl^ cosfroorganifod moro oorvod by 87 and 84 high aehool toaehoro roapoo- 
tlvoly, giving a itudont«tO“toaehor ratio that is favorablo to thoao 
atudonta in roorganlaod diatricta* 

A reviev of the State Department of M>lie Inatruction*a recorda ahomad 
that teacher dutlea had all been aaalgned except the reeponaibilitiea for 
health education in too of the reorganiaed dlatricta, and for guidaroe in 
one reorganiaed diatrict* 

The high school princlpala in non*reorganiaed dlatricta mere given 
more duties in addition to their regular assignments than mere princlpala 
in reorganised districts. They averaged nearly one additional aasignod 
duty. 

In the provision of guidance servieea to atudonta, the too typea of 
dlatricta mere very similar with total staff in the five reorganised and 
non**reorganised ccfBaDn>oities assigned to guidance responsibilities being 
3w4 and 3.3 respectively. 

It is noted U. TAble 8 that the average ef^ollmant of high schoola in 
reorganised dlatricta oas someohat smaller than that of non-reorganiaed 
dlatricta. The average for reorganised being 243.4 pupils and for non- 
reorganiaed being 279.8 pupils. For all 10 schools, the range in student 
enrollment it from 121 in Vauseka <non>reorganis«d) to 450 in Waterford 
(non-reorganlsed). The range within the reorganised schools only, was 
from 126 in Blue River to 344 in East Troy. 
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The school hsvlng the highest total entollneiit also had ^ne of the 
highest pupil/teacher ratios. The highest pupll/teacther ratio occorrei 
In the school^ having the third highest eorolliient. Th?^ iwerall range for 
the 10 schools for pupil /teacher ratio extended from 15 pupils per teacher 
to 20 pupils per teacher. Within the reorganised districts, the average 
pupil/teacher ratio was 15.42:1 and in non-reorganlsed districts It was 
17.84:1. 

There were relatively few class sections where the nmiher of students 
exceeded 35. Within the reorganised schools, the total number of class 
sections having more than 35 pupils was 6, while there was only one class 
section within the five non-reorganlsed sections with more than 35 pupils. 

The reorganised schools had a total of 62 class sections where the 
number of pupils was 15 or less. Within the non-reorganlsed school^ there 
were 20 class sections having 15 pupils or less. A total of five physical 
education class sections were reported by reorganised schools as having 
40 or more pupils. Of the four non-reorganlsed schools reporting on this 
aspect, none Indicated having physical education class sections with 40 
or more pupils. Within the reorganised schools, there were five physical 
education class sections having 20 pupils or less. Within the non- 
reorganlsed schools— with four of the five schools reporting, there were 
two physical education class sections with 20 pupils or less. 

The findings concerned with differences In teacher /pupil ratio, 
assigned duties, school enrollment and class section slse between reorganised 
ywi non-reorganlsed school communities, were not consistent: and thus, this 
part of failed to be rejected. 

Provision for Staff 

Analysis of the descriptive data related to showed whether or not 
the reorganised or non-reorganlsed district provided more professional 
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letrn&fig opportunities for tsaehsrs vlthln the syston. TWo la^iortant 
Ingrsdlsnts of sueh losmlng opportunities uere exsmlnsd— In-service edu- 
estlon end the school's professions! llbrsrp* 

' fshle 9 shovs seversl selected fsetors uhlch sllowed tesehers to 
develop their teschlng skills end gsln s nore thorough understsndlng of 
educstlonsl concepts. 



TABUS 9— Staff Opportunities In Reorganised and 
ll6n-reorganlsed School Districts 



School 


R or 
HR 


ho. of 
In-iervlce 
Doys 


Ho. of Volumes 
In Professional 
Library 


No. of Prof. 
Journals 
Subscribed 


Appropriated 
for Professional 
Library 


Vlnneconna 


R 


5 


155 


10 


$200.00 


Blue River 


R 


4 


15 


S 


25.00 


Kendall 


R 


4 


89 


4 


50.00 


Fort Wing 


R 


5 


44 


9 


50.00 


Bast Troy 


R 


5 


50 


15 


150.00 


Denmark 


«R 


5 


80 


13 


150.00 


Vauseka 


rat 


2 


14 


3 


50.00 


Casenovla 


m 


2 


15 


6 


100.00 


Gilman 


m 


5 


eo 


5 


25.00 


Waterford 


HR 


5 


30 




100.00 



Tn»aevvlce training refers to those days of the school year devoted 
to teacher-centered learning. Included in an In-servlee program nay be 
■•vnral factors: orientation to the school system, explanations of nev 

techniques and equipment, curriculum development, preparation for parent- 
teacher conferences, and even readying the classroom for pupils. These 
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are only a few of the activities which may be i^icluded under the claaalfi* 
cation of "in-service training." Therefore, the depth and breadth of these 
days will vary from school to school. Because of this possible variation 
and in order to Judge the adequacy of the program, the State Department of 
Public Instruction requires a complete schedule of the years' in-service 
activities from each school. 

In-service training may take place before classes have begun, during 
the school year, or after classes have been concluded for the year. It may 
involve only the teaching staff of the school, or it may include "experts" 
from other areas. Among the many factors involved, only the nmiber of days 
devoted to in-service training are included here and are a sample of this 
total opport'r^ity. 

Of the 10 schools, six scheduled five days of in-service training; 
two, four days; and two, two days. The two schools scheduling only two 
days were both non-reorganised communities. The mean number of days of 
in-service training for the reorganised schools was 4.6; for the non- 
reorganised schools it was 3.8 days. 

The State Department of Public Instruction commented on each school 
program as it received the information for the year. Nbt only were Caseno- 
via and Wauseka instructed to increase the length of in-service training, 
but so also was Kendall. Casenovia, Wauseka, and Denmark were advised to 
strengthen their in-service programs. Gilman was commended for improving 
its program. These records clearly favored in-service programs In 
reorganised districts. 

Professional Library. A professional library refers to those books 
which deal directly or Indirectly with the teaching profession. 

There was an extremely large range In the else of professional libraries 
In the 10 schools, ranging from 14 books at Wauseka to 125 books at Winneconne. 
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tbm MMlltst wui^T of volomot, 15, in • roorgonlsed dlstrlot w 
found at Blua Rlvar* Iba MMilloat nunbar of volunaa in a non-rao»iattlaad 
distrlet« U. uaa found at Vauaaka, uhUa Caaaoouia, anotbar non- 
caotganintd aoliooly had 15 volunaa* Xt tiaa notad that tuo of thaaa thtaa 
aehoola^ Gaianovia and Vaunakat vara alto tha louaat In providing In- 
aawioa training* 

Tha naan minbar of hooka for aehoolt in raorganiaad diatriett uaa 70.6, 
uhila in non-raorganiaad diatriota it uaa 39*8* Thia uaa a naan diffaranea 

of 30*8 voluana tha tuo typaa of diatriota* 

nuibar of profaaalonal Joumsla aubacribad to by aach diatriet alao 
variad* Iba anallaat manbar of joumala aubacribad to (thraa) uaa found at 
Wauiaka, a non-raorganiiad achool* Tha largaat nunbar of journal aubacrip* 
tiona uaa found at Saat Troy, a raorganiaad achool* 

It uould ba axpactad that achoola uith larger ataffa would ordar dupli- 
eata capita of profeaaiofml Joumala ao that circulation uould ba inprovad* 

Xt ia poaaibla, tharafora, that East Troy, uith a large ataff, would ordar 
duplicate aubacriptiona of aavaral nagaainaa; and Wauiaka, with a anallar 
•taffy uould not naad duplication* Thia doaa not explain tha fact, howavar, 
that Waterford (non-raorganiaad), with tha largaat ataff of any of tha 10 
achoola, rated near the botton of tha group in tama of jourcsl ahbacriptiona* 
Xht it va * ! nunbar of Joumala adbacribad to by raorganiaad achoola uaa 
8*8, and fot non-raorganiaad achoola it uaa 6*4* 

Appropriationa for tha year 'a profaaaional library ranged fron $25 
to $200* Tio achoola. Blue River (R) and Gilnan (HR), appropriated $25 for 
yaar$ thraa achoola, Randall (R)» Bort Wing (R), and Wauaaka (HR), 
appropriated $50; two achoola, Cacanovia (HR) and Waterford (HR)— $100; 
tsfo achoola, Eaat Ttoy (R) and Dannwrk (HR), appropriated $150; and one 

t 

achool, Wiimaconne (R),— $200* 
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Xn totals tho roorgtnised tchoolt approprlatod $475 for tlio poart for 
a «aan of $95 par aeliool* lha noc*raorgaaliad aehoola appropriatad $425# 
for a aaan of $85 par aeliool* 

^jrpothaala waa rajaotad on tlia baala of tha daaorlptlra data 
ralatlag to in-aarrioa prosraaa and aralldbilitj of profaaaiooal aatariala* 
aehoola la raorgaalaad eoiMaitiaa had eonaldarahTp aora laarolag 
opportoaitlaa for tha teaehlag ataff than did aon-raorgaalaad eoamiitiaa* 
Onrrteuluni Offarlaaa 

labia 10 Idaatiflaa tha ttnaral acadaale and apaclal curricular credit 
offarlnga uaad to teat B]^f In tha 10 cooBamitlaa of tha atudy* Curricular 
areas idiara Inportant dlffaraneaa existed favoring raorganlaad districts 
uara In foralga language and art* The only dlffaranea Involving too or 
aora schools favoring the non-reorganlaad school district vas in physical 
education* The reorganised schools had a one* school advantage In hooe 
economies and Industrial arts# while the non*reorgantsed schools had that 
advantage In personal typing and geography* 

A review of Table 11 shows considerable slsillarity between the reorganised 
and non*reorganlsed comnunltles on scIliool«*ltmeh programs and the special milk 




program# and only minor differences on suomar classes and elaesas for the 
handicapped* 

Bif failed to be rejected* Differences between reorganised and non* 
reorganised districts on curriculum and selected services were not great# 
nor were they consistent* 
gimwarv-Opportunlties 

Six si^hypotheses of were tested by statistical and dascriptiva 
methods* There were 38 factors analysed* Among these factors# there were 
a greater number on which reorganised districts had the favorable rating* 
Six of these differences were significant* There was one factor on which 
noo*reorganised districts had the significant favorable rating* Bppothasia 
Bol was rejected in past* 
















S8 

lABliE 10**Cunrtculu» Offcrlns* th« Sample 
Baorganlsed and Ilon*raorganlaad Comnunitiaa 
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lAm U— A Compariton of Selected Special Services Available 
In Reorganised and Non- reorganised Coomnltlee 



School 


R OY 

m. 


Summer 

Class 


Handicapped 

Glasses 


School 

lunch 


Special 

Milk 

Service 


Wlnneconne 


R 


Yes 


0 


Yes 


Yes 


Blue River 


R 


No 


0 


Yes 


No 


Kendall 


R 


No 


0 


Yes 


Yes 


Port Wins 


R 


No 


0 


Yes 


Yes 


Bast Troy 


R 


N6 


0 


Yes 


Yes 


Denmark 


NR 


No 


Speech 

Correction 


Yes 


Yes 




NR 


No 


0 


Yes 


Yes 




NR 


No 


0 


Yes 


Yf«s 




NR 




0 


Yei 




Waterford 


NR 


No 


0 


Yes 


No 





Achievement 



Previoue enelyeis through the ninth grade ahoved that achievement test 
acoraa favored both boya and girla in reorganised eoBusinitias* Through that 
ataga in their school career • the subjects of this investigation uho livad 
in raorganised school comoMinities had higher academic achievement* Girls 
profited more than boys from tha reorganisation of school districts. 

In the longitudinal study, the students in larger reorganisations 
attained higher achievement than those in the smaller reorganisations. In 
a cross* sectional comparison, no significant differences mere found asiong 
reorganisations categorised by sise of student population. 

Data on personal social behavior through grade six showed no 
differences between girls in reorganised and non*reorganised cosnunities. 
There were differences between the boys in the two types of school commini- 
tias. With related factors controlled, boys in non-reorganised coanunities 
scored higher on the total test and on the section Sense ol! Personal Worth. 
Raorganised and Won^reorranised Parts 

In the initial selection of reorganised commtnities for this investi- 
gation, certain communities had not completed the reorganisation process. 

This necessitated an estimate of the future boundaries of the district when 
iraorganisation was actually completed. Thid had not occurred in the selected 
cosnunities at the time the first grade subjects were tested in 1949 through 
1951, but all of these areas later became part of the reorganised community. 
Throughout the investigation, this early ”non-reorganlsed part” of the 
reorganised communities has been kept separate, subject to pooling with the 
**raorganised part” if and when the null*hypothesls of no differctnee between 
these parts would fail to be rejected. 

Table 12 sumsiariscs the data relative to the hypothesis l^2x there 
is no difference in academic achieves^ent scores between boys and girls In 
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the non-reorgaalsed part and the rcorganicad part of tha coBannltlaa 
elataified aa reorganised. 

It la noted In Table 12 that thete are no dlffarencea algniflcant at 
the P < .05 level batmen theae t?io groupa oH atndenta« Thoa. the hypotheala 
^2^ failed to be rejected. However, acorea between the boya In the non- 
reorganlsed and the reorganised part of the reorganised districts tended to 
favor boya In the reorganised part with a 10-polnt spread on the total 
achievenent score. The reverse was true for glrfd, with a 10-polnt advantage 
for those In the non-reorganlsed part. 

The hypotheala Ho2x feH®d to be rejected. Ttnia, It was possible to 
pool the results from the non-reorganlsed and the reorganised pert of the 
reorganised district on achievement factors. Henceforth, analysis of 
achievement factors will b® used In the conbined groups, and they wlll .be 
labeled **Reorganlsed." 

Tdble 13 shows that for hypothesis H^2y *^*‘®^* significant dif- 

ferences at the P > .05 level between students In the reorganised and npn- 
reorganlscd parts of the reorganised districts on soclo-aconomlc and 
personal and social behavior scores. This made it possible to also pool 
thasa results Into a single group labeled "Reorganised •*' 

However, there Is some consistency of favorsblllty for the boys in the 
non-reorgsnlscd part and for girls In the reorganised part of the reorganised 
school coBBwnltles noted In Table 13. 

Academic Factors 

FolloiKng the pooling of the data from the reorganised and non-reorganlsed 
p(urta of the reorganised district. It was possible to test hypothesis Ho2** 

Tiiitrfe lira no differences between reorganised and nongr eorsanlsed school cOilBinl- 
tles la aeademte achievement and personal aad social behavior of the studentj. 
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The ttudente ueed for these analyses eere only those who had been part 
of the study la first grade between 1949 and 1952 » and for whom complete 
dataware avnllable at the tisms idien the comnunltlea were Investigated 
through 1963. It la In relationship to this group of 300 boys and girls 
that the following analyses were made and the findings reported. 

Table 14 shows the means and F ratio for each part of the aub-hypotheala 
related to academic achievement for boya and glrla In reorganised and 
fiofi-reorganlsed school comnunltlea. Fifteen meaaurea of acadeialc achieve* 
ment are shown with the historical and expected differences between boya 
glrla clearly evident. There were 10 Instances of significant differ.* 
ences with all showing higher achievement by the glrla (except In the caie 
of physical fcience ^ere the boya excelled). Those five idilch were not 
significant showed mean scores favoring glrla. Hjn was rejected. Glrla 
had the higher mean scores. 

Previous results of this longitudinal study suggest that the early 
differences favoring students In reorganised comnunltlea would continue, but 
the wide gap noted at grades six and nine would close somewhat during the 
high school years. The results of the test of l^b verify that expectation. 

On academic achievement, there are three Instances where the differences 
were sufficiently large to reject the null hypothesis. (1) The first 
rejection was for mental age. In reorganised school comminltlet, boys had 
a 6-month and girls a 13 -month mental maturity superiority over those In 
non-reorganlsed comnunltlea. These youngsters, when tested In the first 
grade, showed no mental maturity differences. After 12 years In the two 
types of school districts, the difference was 1/2 year (6 months) for boys 

•fid over a year (13 months) for girls. 

In addition to mental age differences, there was a aignlf leant difference 
favoring those In reorganised districts on (2) Total Reading scores and 
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on (3) Biological Scienca scores* The actual score 4ifferancaa gave an 
advantage of three points for boys and eight points for the girls In Tbtal 
Beading nean scores, and three points for boys and four points for girls 
on Biological Science mean scores. Htppothesls H2b tsjsstad In part 
and failed to be rejected In part. 

There was considerable conslistency In the acadenlc achlevenent differ* 
enees favoring boys and girls In reorganised school coasMnltles. It Is 
noted In Table 14 that laselfth grade boys In reorganised coranmltles achlrved 
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i 



higher on 11 of the 15 neasures, and twelfth grade girls In reorganised 



coomnltles achieved higher on 13 of 15 measures. 

Figure 3 shows the change In the «4vantage of non-reorganlsed tc reor- 
ganised districts between grade one and grade si* and the consistency of 
this advantage In favor of reorganised school cosnunltles from sixth grade 
through grade twelve. There were 11 a«i;hleveiiient measures In grade one, 
and 22, 11, and 15 measures In grades 6, 9, and 12 respectively. 
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PISORE 3— Achievement Differences between 
Beorganlsed Fart of Reorganised Gomninltles and 
gonpreorganlsed School Conmunltlea Qrades 1, 6, 9, and 12 
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ANOffA Social Factort 

Tabic 15 tdantlfles the means and F ratio for each part of aub-hypothaala 
B 2 g related to aoclo«econom£c status and personal and social behavior differ- 
ences between the boys and girls In the reorganised and non-reorganlsed 
school eoBHinltles. For socio-economic statais betueen boys and girls » the 
difference was slight and not significant* On the parts and total scores of 
the Fersonal and Social Behavior Inventory, the expected differences between 
boys and girls on each factor (except the Feeling of Belonging) was present 
In a statistically significant <piantlty. H 2 c Is rejected for the personal 
and social behavior factor Showing differences between boys and girls* 

The part of sub-hypothesis related to socio-economic status failed 
to be rejected with nearly identical scores for fsmllles of the subjects In 

Investigation living In reorganized and non-reorganlzed school coiauaities* 
NO significant difference was found in the level of education sought for 
their children by parents In reorganized and non-reorganlzed comnunltles* 

The differences noted In grsde six. showing significant differences 
favoring boys in non-reorganlzed districts on Sense of Personal Worth and 
on the Total Personal Social Behavior score, appeared agaia In grade 12 when 
this part of was tested* Thus, this part of the sub-hypothesis was 
rejected* 

ANCOVA Academic and Social Factors 

CSertaln achievement and social and personal behavior factors showed 
statistically significant differences when tested by means of ANOVA. For 
these, hypotheses H 2 a, H2b» Hgc. «»d H 2 d were tested one additional step, 
using analysis of covariance as the statistical tool* By this means » It was 
possible to control the Influence of factors which earlier In the Investi- 
gation had been shown to have a high, relationship with those being exmclned 
on which appropriate data were available* 



r Baeto 
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Tabu 16 fuaMrises the raaulta of aoalyala of covarlanoo for fUo 
dapandtnt varlablaa aoUcted baeatiaa aignlf leant dlffatancaa batuaan wlh* 
Jaeta la raoirganlaad and non-raotganlaad conBunltlaa nara noted at tnalfth 
grade level (Total Baadlns« Biological Beianea* Tbtal faraonal Bocial 
Behavior, Sanaa of Paraonal Itorth) or diffaraneaa noted at the ai*th and 
grade lavaia had anggaatad aueh a follocMip (Ooaannitj lalatlona)* 

The taalfth grade Total Beading aeoraa aara aiAJactad to Analyaia of 
Oovarianea controlling mental age at grade aiz and aocio-aeonomic atatna 
of the fanily ahen the aobject aaa in grade ai* (Table 16). Under theae 
eonditiona the F valuea aere em folloaa: 

a) Differencea betaeen boya and girla 

P • .170 alth df • I and 166. Thla part of hypotheala 
failed to be rejected. There aere no aignificant differencea 
betaeen the taelfth grade scores of boya and girls on Total 
Beading altb saental age (grade six) and aocio-econoalc atatna 
(grade air) controlled. 

b) Differencea betaeen reorganised and non-reorganlted coniMtnitiea 

f ■ 2.245 aith df «.l and 166. This part of hypotheala ^2b 
failed to be rejected. There aere no aignificant dlfferwicea 
betaeen taelfth grade Total Beading scores in reorganised 
non*reorganised diatricta aith mental age and aocio* 

.economic status controlled. 

Thus, the difference idiich aaa noted betaeen reorganised and non- 
ifsorganised diatricta can be accovinted for by either or both mantal age 
aoclo« economic atatna differences. The greater contributions to this 
difference noted initially aas likely to be from mental age differeneea at 
grade six ahUh ahoaed means of 147 and 155 for boys and girls in reor- 
ganised diatricta, and 145 and 154 for those in the non-reorganised dis- 
tricts. Socio-economic status differencea aere 75 and 77, and 75 and 74 



respectively. 
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Hie scores st dpslfth grade on the BlologlOsl deienee test wire 
cheeked for differences using Analysis of Covsrlsnce controlling aentel 
age at grade sl*» coclo*»econoeile status of the f sully When the subject 
ues In grade slx» end ^otel ArllAmstlc score at grade tuelue. Under these 
cordltlonst the F values uere as follous: 

a) Difference betneen boys and girls 

P • «480 with df « 1 and 165. Ihls part of hypothesis ^2e 
felled to be rejected. Ihera were no significant differences 
betueen the twslfth grade scores on the Biological Science 
test with nsntal age (grade sin), soclo-econoiilc status 
(grade six), and total Arlthnstic score (grade tvelve) con* 
trolled. 

b) Differences betueen reorganised and non-raorgsnlsed cowmltlas 

P • .269 with df • 1 and 165. This part of hypothesis 
felled to be rejected. There w^e no significant differences 
betueen the twelfth grade Biological Science scores In reor- 
ganised and non-reorganlsed districts with usntsl age (grade 
six), socio-economic status (grade six), and Total Aritfamstle 
score (grade twelve) controlled. 

Doting that students In reorganised districts after grade one consis- 
tently scored higher on both arltfametle and mental age raises the i^uas^ion 
of the extent these factors were appropriate to control by statistical 
msans. Tha .mora consistent the results, even though Individually not 
significant, the more each related factor would remove from the data that 
part which sKtgiht have accounted for any real difference, and idilch was 
Itself a product of reorganisation of school districts. 

the total scores at twelfth grade on the Personal and Social Behavior 
Inventory were checked for differences by Analysis of Co-vsrlance controlling 
socio-economic status scores of the family at grade six. Under these con^ 
ditions, the P values were as follows: 

a) Differences between boys and girls 

P • 19.314 with df • 1 and 167. This part of hypothesis 82 ^ 
was rejected. There were differences between the twelfth 

scores on Total Personal Social Behavior Inventory with 
socio-economic status (grade six) controlled. The girls had 
the higher mean score. 
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b) Diffet«ne«8 b«tiieett reorganised end non-reorgenlsed conannltiee 



F » 6.8M with df a 1 end 
wee rejected* There were 
level betneen the twelfth 
goeiel BeheVlor Inventory 
ein) controlled* The non< 
the hfs^r aesn score* 



167. This pert of hypotheeie 
dlfferencee et the one percent _ 
grade scores on Toi^l Personal end 
with soclo^cononlc status (grade 
.reorganised ccawnnlties had the 



This finding Is conpereble to that detarwlned by the analysis of grade 
pjw data which showed significant differences favoring boys in tiie 
reorgaK.isad connonitles* 

The scores at the twelfth grade on Sense of Personal fVorth were 
jeeted to Analysis of Co»varlance controlling socio-econowlc status score 
of the fam ily at grade six* Bnder these conditions* l:he P values were as 

fcllova: 

a) Differences between boys and girts 

F • 19«.363 with df • 1 and 167* This part of Iqrpothesls 
was rejected* There were differences between the twelfth^ 
grade scores on Sense of lersonal Worth with aoclo-econonlc 
status (grade slat) controlled* The girls had the higher 
wean score* 

b) Differences between reorganised and non-rcorganised cosiaunitiea 

F • 3*334 with df « 1 and 167* This part of Iwothajls % 
failed to be rejected* There were no significant differences 
between the twelfth grade scores on Sense of Personal Worth 
with socio-economic status (grade six) controlled* 

Of special note here la the fact that at ninth grade, the sid>-hypothesis 

on Sense of Personal Worth was rejected with the effect of socio-economic 

status removed using Analysis of Co-variance* At grade twelve, the rawoval 

of the influence of socio-economic status led to a failure to reject the 

hypothesis* 

The scores at the twelfth grade on Connunity Belations were subjected 
to Analysis of Co-variance controlling socio-economic status score of the 
ttmLly at grade six* Under these conditions, the F values were as follows: 
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ft) Dlf£ft 7 ftiicft 8 between boyi end glrle 

P • 8*$92 with d£ • 1 and 167. Thia part of hppotheeif %c 
wee rejected. There were dlfferencee between the twelfth 
grade ecoree on Oounninlty Relatione with aoolo^eoonOittO 
etatna (grade air) controlled. The glrla had the higher 

wean acore. 

b) Dlfferencee between reorganleed and non*»reorganlaad coiwainltlea 

F • .595 with d£ » 1 and 167. Thla part of hypotheala 
failed to be rejected. There were no algnlflcant dlfferewa 
between the twelfth grade acorea on Oowaunlty Relatione with 
aoclo*econenlc atatua (grade alx) controlled. 

At the ninth grade level, the dlfferencee between reorganleed and totf 
reorganleed aid>Jecta on CoBWAinlty Relatione acore were auch that the hypo* 
theala felled to be rejected when teacher rating at grade one of the Chlld'a 
Bnotlonal Stability was r<emoved by Analyala of Co-variance. At grade twelve, 
the •mmt reanlt occurred by removing the Influence of aoclo-econoolc atatua 

at grade alx. 

SuB—arv-Achlevement 

It ahould be noted In the Comprehenalve Thblea 17 and 18, covering 
grades 1, 6, 9, and 12 for those subjects who stayed In the reorganised 
and non-reorganlsed comnunltlea throughout 12 years of their elementary 
and high school years, that there were no significant differences on aca- 
achievement between these two groups at grade one. At grade one, 
thi>re were 22 Instances of actual mean differences; these differences 
favored reorganized subjects eight times and favored non*reorganlsed sub- 
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Jecta 14 times. 

At grade six, a sharp change In achievement had occurred. There were 
16 Instances In academic achievement catagories where significant differences 
had developed and all favored those subjects In the reorganised districts. 
There were two significant differences noted favoring those subjects In non^ 
districts. These .ere social and personal behavior factors on 
yhlch there ms no comparable measure at grade one. 
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kt xrale nine, the Mme pattecn ptawailad., f«w? aeatolite 

•eUcmaMiC bw® anong thaae» all algalflaaot 4tffataiicaa faaoirafl 

adbjaeea In tha raotganlaed eenmltiaa. Xhata na*a *»*«*«•“• 

Ukawtaa, on tha aaM o«a*ar o« ninth gnda paraonal and io^lal bahavlor 
Caetoct ai anaaored m grada alii, tha aubjaeta In tha aan^tae^aalaad 
niMinlrtit had a algntfleantly hlg^ a»an acota on all naaBoraa. 

At grade taalaa, tiieea nera Itani worthy of apaeUl nota on both 
adiiavaMiit and aoclal factora. Flrat, anntal age dlffarancea nara atgnl- 
ff oa n ti y dlffw.'ant for the flrat tine In 12 yaara, and «il8 dlffatonce waa 
over a ona-half year for boys and over one year for glrla (In both Inataneea 
ftworlng r»«rganlaed coBaamltlea). Significant dlfferaacea favoring 

aobjecta exlated In Total Reading and In Biological Science. 



Second, tha gener_l differencea at ninth grade favoring those suhjecta In 
aon-raorganlse. dlatrlcta on personal and aoclal behavior factors changed 
sharply. At grade nine, there were significant dlfferencaa on all paraonal 
and aoclal behavior vatlablee. At grade twelve, differences were signifi- 
cant only on Sense of Personal Worth and on the Total Peraonal Social 
Behavior score. Sense of Peraonal Worth failed to be rejected Whan tha 
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Sccto^economlc Gontaett with Villaf* Caotcv 
An additional li^^thaais, ^4, oaa daaignad to taat tha thaoey 
folloving raorganiiation of aehool diatrieta in a ooaaoiiitsr thaia aoold ba 
gvaatar aocial and aeononie eontaeta with tha Tillata oantat by thoaa llaing 
in tha fam recviea araa* Folloaing it an analyaia of ^^*»Hiaga ara no 
diffaraneaa batwaan raoraaniaad and nofejgaorganipad aehool rnaannf fi 



tha aocial and aconoaie eontaeta of naranta w ith tha_ yillaaa eantara» 

Outconaa of the analyaia of data related to ^^4 through grade aix aara 
aueh that it failad to be rejected. The analyaia reported hare daalt with 
260 parent reapondenta from whom data identifying their eontaeta with tha 
village center were available at both firat and twelfth grade. 

Table 19 ahowa the aamplc uaed in thia ato^s the nunber of reapondenta 
from each coooninityy the total nuaber of neighborhooda identified in 
each conminity in reaponae to the (tueationnaire direction to: 'Ttncircla 

the of the neighborhood in which you live. If the neighborhood ia 
not liatedy pleaae write it in." 



TAB12 19— Diatribution of Adult Reapondenta in Reorganiaed and 
Non^reorganieed CooDninitiea and Nundl>er of Neighborhooda for Bach 



Commity when Children of Reapondenta were in Firat and Twelfth Gradea 



Coamiinity 

(K) 


Reapon- 

denta 

W. 


Neighbor- 

hooda 

N. 


Comaunlty 

(NR) 


Reapon- 

denta 

W. 


Naighbor- 

hooda 

W. 


Vinneconne 


33 


10 


Denmark 


49 


16 


Blue River 


7 


4 


Wauaeka 


13 


6 


bad«ll 


19 


8 


Caaenovia 


11 


6 


Fort Wing 


23 


6 


Gilmaa 


30 


11 


Beat Troy 


39 


8 


Waterford 


39 ' 


11 


Total ! 


121 


36 


Total: 


139 


50 



mmm 
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Tablt 20 glv«t the overell proportion of reeponeee from reorgenlthd 
end nott-reorgenlied school dietriete fevorlng the village center ae the 
aoiirce of 11 aelected eocial and econonic aervicea# 

laaBlnatioa of Table 20 reveala the total nmber of reapondenta fro« 
raorganiaed and non-reorganised school districts; the total responses 
registered regarding ahere services asre 'Obtained and the prppoaeMi of 
those responses favoring the village center* Over the 11-year period, 
a gain of approxlnstely four percent was realised in favor of the reor- 
ganised coomunlty* The proportion of responses favoring the viUaas center 
as the source of social and economic services decreased by approsimately 

two percent from first to twelfth grade* 

These differences were not significant and the null hypothesis 04^ 

failed to be rejected* 

TApiv 20— A Comparison of Responses in Relation to Utilisation of Eleven 
Selected Services in Reorganised and Hon-reorgandsed School Uiatricta and the 
Proportion of Responses Favoring the Village Center in First and Twelfth Grades 





Total 


]Prooortlon using 


Village Center 


lespondents 


Responses 


First 


Twelfth 


Reorganised 

121 


1070 


40 percent 


44 percent 


Mon^Reorganised 

139 


1341 


I 45 percent 


43 percent 



Comparison of reorganised and non-reorganised school districts in terms 
of respondents* utilisation of selected services is shown in the data pre- 
sentation and decision on significance Illustrated in Table 21. 

Rata were analysed by means of the Chi-square test to determine whether 

or not the changes In use of 11 selected services— Banking, Doctor, 
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Ktuspaptr, Il 9 vie« Oentlst, Ghureht Clol^ivipt Futnityret G«tolin*f tni 

Qroe«rl«s**ii«re different for reorganiied and noo^raorgaiiltad euMioltla# 

<^h> 



« fAiifji 21*-CoHparlioii of Boipondaati In Baorganlaod cad Hoa-rcorgcalacd 
School Dlctrlctc tiho Utiliacd Scloetcd Vlllcsc Ccatcr Services 
When Their Children Were In Plret end Tnelf Ch Gredei 



Obeervetions in Table 21 shoe great simllarityi as a result, no stetistl- 
eelly significant differences nere found* failed to be rejected* 

Data cere then examined to determine the number of persons living out- 
side the Immediate neighborhood of the village center who contacted the 
village center for selected social and economic services* Analysis of 
these date is shown in Table 22* 
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i 



n 






i- 





Reorganised 


Won-reorganised 


=I 




Service 


IbMl 

H 


Grade 1 
H Mrcant 


Grade 12 
n Bsreent 


total 

W 


'GtOde 1 
W gercent 


et»a» 12 


8ignifi 

canec 


} 

Baidcing 


101 


66 


65*3 


68 


67.3 


133 


90 


67.7 


83 


6^.4 


ns 


Doctor 


104 


42 


40.4 


48 


46.2 


140 


54 


38.6 


61 


43.6 


ns 


newspaper 


99 


38 


38*4 


27 


27.3 


109 


30 


27.5 


35 


32*1 


ns 


Movie 


88 


53 


60.2 


42 


47.7 


109 


80 


73.4 


62 


56*9 


ns 


Dental 


107 


33 


30.8 


37 


34.6 


139 


33 


S5.0 


39 


28.1 


ns 


Church 


108 


45 


41*7 


60 


55.6 


129 


59 


45.7 


62 


48.1 


ns 


Clothing 


107 


11 


10*3 


15 


14.2 


132 


22 


16.6 


17 


12*9 


ns 


Furniture 


81 


17 


21.0 


20 


24.7 


95 


13 


13.7 


8 


8.4 


ns 


Feed 


52 


20 


38*5 


25 


48*1 


84 


51 


60.7 


47 


56.0 


ns 


<> 

Gasoline 


108 


55 


50.9 


65 


60.2 


133 


78 


58.7 


75 


56*4 


ns 


Grocery 


115 


52 


4i>.2 


60 


52.6 


138 


89 


64.5 


87 


63.0 


ns 
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22**CoHptf IXMft of the Naibet of Adult hespondente Beeldlns lo 
Hei^Aothoede Outeldo the Village Ceoter In Beorganlced and llon-teotganltad 
School Dlatcleta Hho Otlllaed Their Village Center for Selected Servlcea 
Miett Their Children Were la flrat and nielfth Gradec 





Neorkmlsed 


Non*reorsanlsed 




Strvlce 1 


1st 

N. 


lick 

H. 


P* 


1st 

N. 




IZtb 

N. 




Bttnkiiig 1 


31 


40.26 


35 


45.45 


55 


62e50 


51 


57.95 


Doctor I 


16 


20.78 


20 


25.97 


44 


50e00 


41 


46.59 


Newspaper 




14.28 


10 


U.98 


15 


17.04 


22 


25.00 


Novies 


28 


36.36 


23 


29.87 


50 


56.81 


42 


47.72 


Dentist 


13 


16.88 


19 


24.67 


32 


36.36 


32 


36.66 


Church 


14 


18.18 


24 


31.16 


31 


35.22 


29 


32.95 


Clothing 


4 


5.19 


7 


9.09 


11 


12.50 


7 


7.95 


Feed 


1 


19.48 


20 


25.97 


38 


43.18 


35 


39.77 


Furniture 


1 5 


6.49 


7 


9.09 


8 


9.09 


6 


6.81 


Gesollne 


I 23 


29.87 


32 


41.56 


37 


42.04 


31 


35.22 


Grocerp 


1 


22.08 


29 


37.66 


» 51 


57.95 


54 


61.36 



The proportlona outlined In Table 22 were baaed on a total of 77 
from the reorganized coomunltles 1*0 did not realde In the 
4 ««ia«.r« neighborhood of the village center; and upon the 88 reapondenta 
froB the non-reorganlzed eomninltlee who did not realde In the lanedlate 
neighborhood of the village center. In the reorganized couaiunltlee the 
of reapondenta who patronized the village center for the aelected 
aervlcea Increaaed over the ll-year period for all eervlcea ercept novlea 
and newapapera. In the non-reorganlzed coanamltlea, the reapondenta who 
patronized the village center for atollar aeUcted aervlcea only Increaaed 
uae of grocery ®od newapaper aervlcea. 
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Tto determine the overall Increase or decrease In the ues strvices 
of the village center, the total potential responses mere considered icr 
both reorganised and non-reorganiied consiinities; and the proportions mere 
tKv* calculated for each district for the first and tmelfth grades* the 
outcome of this analysis is illustrated by Table 23. 

TbBUS 23— Comparison of Overall Utilisation of Village Center in Reorganised 
and Iten-reorganlsed School Districts for Respondents Residing in Nei^iborboods 
Other Than the lonmdiate neighborhood of the Village Center 



Reorganized 




non-reorganized 


Potential Responses • 847 




Potential Responses « 968 


Actual Responses 




Aefcual Responses 


1st A 12th 

*. V. H. 




1st A 12th . 

H. 'A H- ^ 


177 19.73 226 


26.68 


372 38.42 350 36.15 



The increase for the reorganized district mas approximately seven per- 




I 



1 



I 






















I 



1 



cent mhlle non-reorganlsed realized a decrease of slightly more than tmo 




percent. 

The Tharft lire no differences betme en reorgaidzed and non>reprjspil|d 

aehcol corummities in the res p onse of those residing in farm neighborhoo ds 
of the village center as to their social an d economic contacts mith the 
village center* -mas rejected on the basis of a tmo by tmo Chl« square test 
P < .05. Actual responses on village contacts increased in reorganised and 
decreased in non-reorganized conmunities betmeen grades one and tmelve 
(Table 23). In addition, it is noted in Table 23 thiit the actual contacts 
mith the village center iwe higher for those in non-reorganized eommmities 
at both grade one and grade tmelve. 
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Tthlm 24 thoirt the emoant of Ineroaee (+) or docseato (-) of coataeta 
vlth tha Ylllaga cantor of each coanantty in aach of tha five pairs* Analy 

aia of thaaa data waa to taat tha iff fcl th t 

.^i. ^ Bf th. CM f litm mth tii« viUM» » t9trt B* . i t 

ilaetad aarvieaa in r*4 n?a^^racninad cowmitifia . 

ypTje 24**Coapariaon batnaan Fairs of Comninitias as to tha 
mreantaga of Ineraasa (+) or Dacraasa (•) of Contacts with tha 
ViUaga Gantar for U Sarvicas Whan Children Whra 
in First and Twelfth Grades 

Farcant Ineraasa (+) or Dacraasa (•) 



Winneconne 


gair 
r end 


Demnark 


+2.90 


•».41 


Bine River 


and 


Wauseka 


+2.16 


-1.83 


xeadall 


and 


Canenovia 


+7.00 


-7.27 


Fort Wing 


and 


Gilman 


-1.86 


-7.57 


Best Troy 


and 


Waterford 


+6.60 


-5.68 



Hm dlffaxcneea that appear In TabU 24 Indieate a amaU Inetaaaa In 

eoannittas and a awU decrease in non-reorganlsed eomamltlas. 
^ 1 ^.. «era o£ sufficient nagnitude to reject the Iqrpothesis 8^* *“ addition 

to data, a slight difference In actual percentage of contact with 

the village center favored the reorganised district. The psreentage of con- 
tact is in 25 coses in reorganised districts and in 22 coses in non- 

districts. These data were not sufficient to reject the hjrpo- 
but the consistency of the results lead to a failure to 
reject the hypothesis with some reservations • 
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SuniMrv«»«» Socio-economic Contacts 

H[)rpo^*8i* 8^)4 felled to be rejected on three o£ the four enb-hypotheiei 
related to It. Iheee ifere on 1) total contaeta of all parenta with the 
village center 2) contaeta on each of 11 aelected aervlcea a®^ 

3) the magnitude of the Inereaaea or deereaaea for reorganised and non- 
reorganised coanunltlea (6(^4) • the one aid>-hypotheala rejected area 

that dealing mlth farmer contaeta only. In thla Inatanee* those living 
outside of the village center In reorganised districts Increased their 
contacts • those outside the village center In non* reorganised districts 
decreased their contacts. In spite of the difference In direction of 
contact, those In non*reorganlsed districts had a substantially greater 
nunber of contacts irlth the village center. 
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Appeudlx A 



Departmdiit of Agriculture and Extenalon Education 
Department of Education 
University of Wisconsin^ Madison 

Parent * s Ouestlo«« *<^ge 

Directions: Please check or answer all questions as correctly m 

you can* Peel free to write coments on the margins of 
the paper. Please return the questionnaire to the teacher 
of your twelfth grade child. 

Tour fffT— 

Tour twelfth grade child's name 

1. Tour house and equipment (place a cheek (^ In front of the correct 
answer or write the correct answer). 

1. What kind of a house Is It? (a) Brick (b) ^Stucco 

(c) ^Painted frame (d) Pnpalnted frame 

(e) Other ^describe ) . . - 

many rooms do you use in your house? (Do not count 
batEroom. pantry, breakfast nook or basement). 

3* . How many persons live regularly In your house? 

4. What kind of lighting does your house have? 

(a ) E lectric (b ) G as, mantle or pressure (c).^Oll 

lamps (d ) O ther Merorlbe ) 

5. I s drinking water piped Into your house? 

6. Bow Is your washing done? (a) ^Power machine (b)_Hand 

machine (c ) W ithout machine (d) W ashing sent out 

7* How do you keep food cold? (a ) M echanical refrigerator 

(b) Ice box (c) Deep freese (d),^lloue 

8, Do you have a radio? (answer yes or no) 

Do you have a television set? (answer yes or no) 

10. Do you have an automobile? (do not count a truck or plck*>up) 

Do you take a dally newspaper? 
n. Tour family 

1 . What Is the last grade in school completed by the wife? 

2. What Is the last year In school completed by the husband? 

3 . Does the wife attend at least 1/4 of the regular meetings 

of tlte church? 

Does the husband attend at least 1/4 of the refl^lar 
meetings of the church? 



4 



51* How nuch edueatlon do you want your twelfth grade child to have? 
(Check In proper blank) l*.««j5rade School 

2, High School 5.^ 

3, Trade School 

52* H ow aumy children do you have? 

53. List the clid>8 and organisations of which the irlfe la a aanber. 



54« Xf you belong to a church* 

1, Lutheran 

2. Catholic 

3 ■ Presbyterian 
4, Methodist 



check (v^) the denomination. 

5. Protestant (name) 

6. Other Protestant 

7. ”Mlxed (Husband and Wife) 



55. 



Check (✓) the nationality background of both you and your (wife or 



husbandX 
Husband Wife 

1. Swede or Norwegian 

2 . Dane 

3. German 

4. Polish 

5. Zm English 



Husband Wife 

6. ■ Scotch 

7. Irish 

8 . _ Bohemian 

9. Other 

10. Mixed 



XXI. Your Perm fXf vou do not live or work on a farm, please leave 
Part III blank*. Xf you live or work on a farm* please complete 

Part XXX). 



56. What Is your tenure status? 

1. o wner 

2. r enter 

3. l aborer 

57» How many acres of land are 

1. 1-40 acres 

2. 41 - 80 acres 

3. 81 - 120 acres 

4. 1 21 - 160 acres 

5. 161 - 200 acres 



4. o wner and renter 

5. other (explain) 



in your farm? 



6. 


201 - 


240 acres 


7. 


241 - 


280 acres 


8. 


__281 - 


320 acres 


9. 


av«c 


321 acres 


10._^ 







How many acres are under cultivation?, 



58a. How many dairy cows do you have? 

1. N one 

2. 1-5 cows 

3. 6-10 cows 

4. 1 1 - 15 cows 

5. ^16 • 20 cows 



6. 2 1 - 25 cows 

7. ^ 2 6 - 30 cows 

8. " 3 1 - 35 cows 

9. " 36 or more cows 
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your fonily or your (wi£e'i or hosband’o) fiiiily holpod JWI 
In getting your farm through any of the folloirlng iriQrs? 

Inheritance 3* Mo aeaiatanee 

a id in purchaee 

Do you think one of your children ahonld take over your farm? 

1. Y ea - definitely 3. Mo 

2. Y ea • if intereated 

Your occupation 

What ia your Gni*band*a) main occupation? 



Your Melghhorhood 

Pleaae encircle the name of the neighborhood in uhieh you live 
If the neighborhood ia not Hated » pleaae urlte it in« 



Place a check ( V ) before each of the folloiring activltiea that 
you and your neighbor a do together* 

( ) 1« We help each other In caaea of lllneaa or death or other 

emergenciea in the neighborhood* 

( ) 2* We vlait with other familiea and they vialt with ua* 

( ) 3* We exchange toola and machinery* 

( ) 4* We exchange uork* 

( ) 5* We borrow and lend money^ food and other itema* 

( ) 6* We have picnica* 

( ) 7* We go hunting and fiahing* 

( ) 8* We play carda, baaeball* horaeahoe, etc* 

( ) 9* We tell each other our hopea and plana for the future* 

( ) 10. We repeat Jotcea and atoriea about peraona or groupa of 

peraona in the neighborhood* 

( ) 11* We recall and talk about childhood and early experlencea 

in the neighborhood. (Iheae may be your peraonal 
experlencea or atoriea of early aettlera*) 
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VI* Sewltes 

For each of the •ervices listed at the left In the folloolBg chart, 
please place a check ( »/ ) In the colun under the 
neishborhood, or village uhere you go for uoat of that k ind of 
service* Check only one coltam for each service* Onlt aiqr service 
that you do not use* If the torn Is not listed, write in the nane 
of the town on the line following the service* 

WnMEGONIIB COMMimm 
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Appendix B 

Personal and Social Behavior Inventory* 

Do Mott Write or Mark on This Booklet 

•V- On the answer sheet fill in your school* your name* whether you are a boy or 

a 8d>rl* your birth date* end your grede in school* 

You are to decide on eech question in this booklet whether the answer is YBS 
or NO and shirk it as you are told* The following are two sample questions^ 
Samples 

A* Do you have a dog at home? 

B* Can you ride a bicycle? 

Directions for marking answers 

Draw a circle around the word YES or NO whichever shows your Find 

the correct piece to nark Sample A on your answer sheet* If you have a dog at 
lujaie^ draw a circle around the word. YES in Saoq^le A; if not, drew a circle around 
the word NO* Do it now* 

Find the correct place to nark Sample B* If you ride a bicycle* draw a 
circle around the word YES; if not* draw a circle around the word NO* Do it now* 
Now wait until your teacher tells you to begin* After she tells you, go 
right on from page to page until you have finished the booklet* Work es fast 
as you can without msking mistakes* 

Be sure the number you answer on the answer sheet Is the same as the number 
of the item on the booklet. 

BEGIN 



*The najority of items in this inventory are used by permission of the Celifomia 
Test Bureau* Los Angeles* California* 
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|ERIC 

Hiiii 
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1 


11 


b 




1 


12 


! 

1 


13 


>• 

\ 


U 


;■ 

% 

t.' 

\ 


15 


r 

Sf' 


16 


1 


17 


fl 


18 


[ 

1 


19 


f 

1 

1 


20 


1 

r 


21 


1 

c 

K 

i 

» 


22 


{ 


23 


1 

1 


24 


1 


25 



■m 



I 



things yoa do? 



27 Art your Odosins^ aunts, uncles, or grandparents as nice as those of most of 
your friends? 



28 Are the nsabers of your family usually good to you? 

29 Do you often think that nobody likes you? 

30 Do you feel that most of your schoolmates are glad that you are In school? 

31 Do you have Just a few friends? 

32 Do you often vish you had soma other parents? 

33 Are you sorry you live In the place you do? 

34 Do your friends have better tines at home than you do? 
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39 Hhtn g«t tick or oro in rroiiblot it It oraslly tktlr 

36 Zo it all right to dioohoy tooehert 1£ you thiofc thoy «ro not fnlr to yon? 

► 

37 Should out rotom thiagt to people oho won't retom thing# they horront 

38 It it ell rii^t to take things you need without paying for if yon iM 
no woneyl 

39 Ze it neceetary to thank thoaa who hart helped you? 

40 Do hoya and glrla need to obey their father# or nothara even whan thalr friend# 
tall then not to? 



41 Zf a person finds sonathlngy dost ha have a right to keep it or sell It? 

42 Do boys and girls need to do what their teachers say la right? 

43 Should boys and girls obey signs that tell them to stay off other peoples' 
land or yards? 

44 Should bojfs and girls be nice to people they don't like? 

45 Zs it all right for boys and girls to cry or whine whan thalr parents keep than 
fron watching television? 

46 Za it all right to cheat in a gene when the unpire is not looking? 

47 Do you let people know you are right no matter what they say? 

48 Do you usually keep fron showing your temper when you are angry? 

49 Do you help new pupils to talk to other children? 

50 Does it nake you feel angry when you lose la genes or parties? 

51 Zs it hard for you to talk to people as soon as you neet then? 

52 Do you usually help other boys and girls to have a good tine? 

53 Do you usually act friendly to people you do not like? 

54 Do you often change your plans in order to help people? 
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55 Do you usually forget the names of people you meet? 

56 Do the boys and girls seem to think you are nice to then? 

57 Do you try games at parties even if you haven't played them before? 

58 Do you talk to new boys and girls at school? 
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59 nm yon oioltod ««v of the Intereetliig pUe*» 

60 Do you MMtiMe do thlage to aake the ploeo 1® ohlch you lloo look ®t 

61 Do you UilBk there ere too fee intereotlut pleceo ®e« yoor hemt 

62 Do you «vor holy ©Xe«n up thiago noor your ho«o? 

63 Do you tehe good cere of yoor «m pete or help *!«> other people s pe»- . 

64 Do you soMtlaee help ether people? 

65, Do you try to gat yoor frtende to obey the IweT 

66 Do yoo help children keep mny from plaeea ohere they might get elcM 

67 Woold yoo like to have thlnge look better aroond yoor hornet 

68 la It all right to do ohat yoo pUaae If the police are oot aroond? 

69 Doea It make yon glad to aee the peopU aroond yoor hooae get along fine? 

70 Do yoo dlallka naiqr of the people oho lire near yoor hone? 

71 HOold yoo like to etay hone from school a lot If It oer. right to do eo? 
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koKwx Shset - Personal and Soaial Behavior Inventory 
1-3 Sehool: — 



4 - 5 HP n«Ma:. 



6 Chech (^> one: Bo v 

7-8 Birth Bete: 7ear. 

9-10 Grade in school:.^ 



Girl 



Month 



Dior. 



SAMPLE A: YES MO 

SAMPLE B: YES MO 



11 


YES 


MO 


31 


YES 


NO 


51 


YES 


NO 


12 


YES 


MO 


32 


YES 


MO 


52 


YES 


MO 


13 


YES 


MO 


33 


YES 


MO 


53 


YES 


MO 


14 


YES 


MO 


34 


YES 


MO 


54 


YES 


MO 


15 


YES 


MO 


35 


YES 


MO 


55 


YES 


NO 


16 


YES 


MO 


36 


YES 


NO 


56 


YES 


NO 


17 


YES 


NO 


37 


YES 


MO 


57 


YES 


NO 


18 


YES 


MO 


38 


YES 


NO 


58 


YES 


MO 


19 


YES 


MO 


39 


YES 


MO 


59 


YES 


MO 


20 


YES 


MO 


40 


YES 


MO 


60 


YES 


NO 


21 


YES 


MO 


41 


YES 


NO 


61 


YES 


MO 


22 


YES 


MO 


42 


YES 


MO 


62 


YES 


NO 


23 


YES 


MO 


43 


YES 


NO 


63 


YES 


NO 


24 


YES 


MO 


44 


YES 


MO 


64 


YES 


NO 


25 


YES 


MO 


45 


YES 


MO 


65 


YES 


NO 


26 


YES 


NO 


46 


YES 


NO 


66 


YES 


MO 


27 


YES 


MO 


47 


YES 


NO 


67 


YES 


MO 


28 


YES 


MO 


48 


YES 


MO 


68 


YES 


NO 


29 


YES 


MO 


49 


YES 


NO 


69 


YES 


MO 


30 


YES 


MO 


50 


YES 


MO 


70 


YES 


MO 














71 


YES 

SMWCWRCVMMfIBMid 


NO 
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